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Abstract 

 
 The Philippine education sector is one of the 
most highly affected by the COVID-19 pandemic. It 
has drastically changed the traditional way education 
is being delivered, from the traditional method to 
various learning modalities, which include modular 
distance learning. However, the quick transition 
carries a wide range of challenges for teachers. Thus, 
this study utilized a phenomenological method of 
research to unravel the challenges encountered by 
eight (8) public elementary school teachers in Rosario 
district as well as their coping mechanisms amid 
modular instruction. Qualitative data gathered via 
online survey were analyzed thematically. Six 
superordinate themes emerged in the study. Lack of 
communication devices and internet access, parents’, 
and pupils' attitude to learning, parents' inability to 
facilitate learning, and late output submission were 
all challenges in the instructional delivery. In terms of 
assessment, unreliable test results and low scores 
were the problems identified. Despite the external 
constraints and challenges encountered, teachers 
were determined to meet the demands of distance 
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education by adopting various coping mechanisms to 
provide quality education to learners.  
Keywords: teachers’ lived experiences, modular 
distance learning, challenges, coping mechanisms 
 
INTRODUCTION  
 With the sudden events brought about by the 
pandemic, education issues in the Philippines have 
significantly increased and received new challenges. 
One of these challenges was the shift of instructional 
delivery into a different undertaking in the teaching 
and learning process which gave rise to various 
learning modalities such as blended, flexible, 
homeschooling, modular, asynchronous, 
synchronous, and technology-assisted learning. 
 In the Philippines, to ensure the continuity of 
education despite the threats of the COVID-19 virus, 
the government has made significant efforts through 
the Department of Education's implementation of 
various policies to advocate the use of alternative 
modalities in delivering lesson content of basic 
education to higher education institutions (UNESCO, 
2020). 
 As a result, one of the learning modalities 
implemented was modular distance learning. This is 
the most preferred learning systems of the majority of 
the respondents based on the result of the survey 
conducted for parents and guardians of students 
especially from among public schools in the country.  
 However, the quick instructional transition 
from the traditional face-to-face classes into various 
modalities poses numerous challenges to the 
readiness of schools and teachers to distance 
education. Teachers, who are at the frontlines of the 
movement to achieve quality education for all, had to 
make necessary adjustments in their instruction to 
ensure the continued delivery of quality education 
despite the restrictions caused by the pandemic.  



 

 

4 

 Due to the evident uncertainties of the 
situation brought by emergency transitions in the 
perceived “new normal”, this study aimed to examine 
the challenges faced by teachers associated with the 
implementation of modular distance learning modality 
in terms of instructional delivery and assessment in 
the eight (8) public elementary schools in the District 
of Rosario. Furthermore, this also explored the 
different self-coping mechanisms adopted by teachers 
during this crisis. 
 
METHODS  
 In this study, the researchers employed the 
purposive sampling technique to obtain the sample. 
Participants were composed of elementary teachers 
from the eight (8) public schools in the district of 
Rosario. They were selected based on the following: (1) 
accessibility, availability, and willingness to 
participate in the study, (2) handling modular classes, 
and (3) at least five years in service. 
 Samples in this study were obtained upon 
reaching the data saturation, wherein common 
themes of the teachers’ challenges associated with the 
shift of learning delivery from traditional to modular 
distance learning have been identified.  
 According to Guest, Bunce, and Johnson 
(2006), when there is enough information to 
reproduce the study, and the ability to gather more 
fresh information has been achieved, data saturation 
is already reached, and further coding is no longer 
feasible. 
 Meanwhile, to gather information about the 
teachers’ challenges in the implementation of modular 
distance learning in the new normal and the coping 
mechanisms they have adopted to deal with the 
situation, an online survey via Google form was 
administered by the researchers themselves. Prior to 
the survey, participants were provided with an 
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information document about the study. The 
participants were instructed to answer semi-
structured open-ended questions concerning their 
lived experiences in the new normal. 
 
RESULTS AND DISCUSSION  

Based on the qualitative data gathered, six (6) 
distinct themes were formed to describe the 
challenges faced by teachers associated with the 
implementation of modular distance learning modality 
revealed from the thematic data analysis. 

 
Instructional Delivery 

The table below presents the challenges 
encountered by teachers in modular distance learning 
in terms of instructional delivery. It can be gleaned that 
these challenges are related to unavailability of 
communication devices and internet access, parents’ 
and guardians’ poor facilitation of learning, late 
submission of outputs and attitude to learning.  
 
Table 1  
Challenges of teachers in terms of instructional 
delivery 
 

Challenges of 
Teachers 

Teachers’ Experiences 
 

Lack of 
communication 
devices and internet 
access 

“Kakulangan pa rin ng 
gadget at internet access 
kasi kahit gustuhin man 
natin na ifollow-up si 
learner, nagiging mahirap 
po kung wala silang 
connection at lalo pa kung 
walang cellphone.” 
 

Inability of 
parents/guardians to 

“Some learners are 
struggling in self-studying, 
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Challenges of 
Teachers 

Teachers’ Experiences 
 

facilitate learning at 
home 
 

parents’ or guardians' lack 
of knowledge to 
academically guide their 
children especially sa mga 
Lolo at Lola lang ang 
kasama sa bahay.” 
 
“It's one of the struggles 
since we need to relay all 
the instructions to the 
parents, some parents 
misunderstood, but we 
cannot really blame them. 
We have different 
educational backgrounds.” 
 

Failure to submit the 
outputs on time 
 

“The most challenging part 
was some of my learners 
cannot submit and receive 
answer sheets on time due 
to conflict schedule of their 
working parents. For 
instance, "natatambakan". 
 

Parents’ and pupils’ 
attitude to learning 
 

“The quality of instruction is 
deteriorating because of the 
different challenges 
encountered in terms of 
attitudes of the parents as 
well as the learners." 
 

 
As a basic understanding of these concepts, the 

researchers found it necessary for the department to 
place their focus on resolving teachers’ challenges such 
as those identified in this study since instructional 
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delivery is a vital part of the teaching and learning 
process. 

According to McKinley (2019), proper 
communication can benefit both the teacher and the 
learner as it makes teaching and learning easier, helps 
students achieve goals, increases opportunities for 
expanded learning, strengthens the connection 
between student and teacher, and creates an overall 
positive experience. In the case of distance learning, 
proper communication is essentially necessary in 
addressing the needs and difficulties of the learners 
while in the remote learning situation. Nonetheless, 
findings revealed that teachers find it hard to 
communicate with the learners due to lack of available 
gadgets or communication devices at home. One 
respondent noted that because of this, it’s hard to 
follow-up students’ learning progress. 

 
“Kakulangan pa rin ng gadget at internet 
access kasi kahit gustuhin man natin na 
ifollow-up si learner, nagiging mahirap po 
kung wala silang connection at lalo pa kung 
walang cellphone.”-T1 
 
The inability of parents to facilitate learning at 

home is another concern. This is associated with their 
lack of knowledge and poor educational background. 
As a result, helping their children is not possible for 
some of the parents or guardians, and this has 
resulted in late submission of outputs. Consequently, 
teachers had to conduct a follow-up message and calls 
to the parents so that they will be guided accordingly. 
One of them shared: 

 
“Some learners are struggling in self-
studying, parents or guardians' lack of 
knowledge to academically guide their child 
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especially sa mga Lolo at Lola lang ang 
kasama sa bahay.”-T3 
 
In the study of Liu et al.(2010), findings 

revealed that parental involvement is an important 
factor for student achievement. However, parents in 
distance education must understand that they have 
new roles and increasing instructional responsibilities 
for their child’s learning at home. 

Meanwhile, a positive attitude towards learning 
is another important element in the success of 
distance learning. Maintaining a positive attitude has 
countless benefits that can impact the ability to learn 
and solve problems. To learn effectively, students 
must feel safe, engaged and connected as these 
contribute towards a positive learning environment. 
However, respondents claimed for a poor quality of 
learning due to pupils’ and parents’ attitude. One of 
them said: 

 
“The quality of instruction is deteriorating 
because of the different challenges 
encountered in terms of attitudes of the 
parents as well as the learners."-T2 

 
Assessment 

The table below shows the challenges faced by 
teachers in terms of assessment in the modular set-
up. Assessment is a tool used by teachers on 
assessing the learnings and measuring the knowledge 
of each learner for appropriate grading. On the other 
hand, this pandemic that we are facing has changed 
the way assessment works particularly on evaluating 
the level of students’ competence. 
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Table 2 
Challenges of teachers in terms of assessment  
 

Challenges of 
Teachers 

Teachers’ Experiences 
 

Unreliable 
assessment results 

“The result of assessment is 
not reliable. Speaking from 
experience last year, 
parents were the ones who 
accomplished the module." 
 
“In terms of assessment in 
modular distance learning, 
it is very difficult to assess 
my students' learning 
because I'm not sure if they 
are the ones who did their 
tasks or somebody did it for 
them especially if all of 
them got the perfect score." 
 
“It's hard to measure the 
assessment especially with 
the young learners. You 
can't really ensure if the 
result is reliable or not, like 
in the summative test." 
 

Low scores 
 

“Assessment is given thru 
written platforms with the 
help of the home facilitators, 
but sad to say that there 
are still failing scores." 
 
“Most of the scores of the 
pupils are low. Some pupils 
tend to copy the answers 
from the module without 
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Challenges of 
Teachers 

Teachers’ Experiences 
 

reading it. Other pupils 
don’t have time to read the 
modules.” 
 

 
There are two identified major factors that 

affect the quality of assessment given by the 
respondents to their respective students. The first one 
points out unreliable assessment results. This is 
mainly because students might not be the one who 
answered the items included on the assessment. 
Additionally, honesty and accuracy were also being 
left behind since students have a wide range of 
sources when they are at home, and it might cause 
them to cheat on their examinations. Similar views 
were shared by one of the respondents in these words: 

 
“It’s hard to measure the assessment 
especially with the young learners. You 
can’t really ensure if the result is reliable or 
not, like in the summative test.”-T3 

 
This was supported by another respondent by saying: 

 
“The result of the assessment is not reliable. 
Speaking from experience last year, parents 
were the ones who accomplished the 
module.”-T4 
 
Furthermore, the second one points out to 

students having low scores. As identified in this 
research, the majority of the participants claimed that 
most of their students scored poorly in various 
assessments given. The main reason is that most of 
the students are not taking the assessment seriously, 
they are just copying answers from their modules. As 
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a result, learning does not take place. One respondent 
claimed: 

 
“Most of the scores are low. Some pupils 
tend to copy the answers from the module 
without reading it. Others don’t find time to 
read the modules.”-T3  
 
Based on these findings, we can conclude that 

the accuracy of assessment on this modality can 
cause a lot of confusion to teachers since they do not 
know if their students really worked and answered the 
tasks independently. Furthermore, the validity of 
assessment is insufficient to determine the students’ 
degree of competency in modular distance learning. 

 
Teachers’ Coping Mechanisms 
  During the pandemic, public teachers are said 
to be burned out and grieving at the same time as they 
strive to make ends meet by developing other forms of 
learning delivery, despite their own health and safety 
concerns. Educators’ stress levels skyrocketed during 
this time according to Gewertz (2020). It was stated 
that while stress is not new to the teaching profession, 
it now appears to be a daily serving due to the 
pandemic. Therefore, they must develop coping skills 
in order to effectively manage teaching-learning in 
distance education. 
 According to Gustems-Carnicer & Calderón 
(2013), coping is the process of responding to a 
stressor using one or more available techniques or 
strategies. It was stressed that a teacher’s use of 
coping responses to stressors is an important 
determinant of their psychological adjustment and 
well-being. 
 Based on the findings revealed in this study, 
respondents believed on the importance of learning 
how to cope during this time. They claimed: 
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 “Yes, it is. Coping with the challenges in this 

new normal is very important. It helps us to 
stay sane and do our duties no matter how 
hard it is.”-T2 

 
 “Learning how to cope is important at this 
time because of the demand of developing 
time. Every time there is new, and we need 
to be updated in order to cope up especially 
in these trying times of new normal in 
education.”-T3 

 
 “Yes. Because we need to embrace the 
challenges of the new normal.”- T4 
 
 According to Oberle & Schonert-Reichl (2016), 
teacher coping is particularly important given the 
potential for teacher stress to negatively affect 
students, or so-called stress-contagion. 
 As teachers face various challenges in the 
implementation of modular distance learning 
modality, they strived to overcome such through 
different approaches. Based on the results of the 
study, teachers in the District of Rosario have various 
coping strategies on the different challenges that they 
encounter.  
 
Table 3 
Teachers’ coping mechanisms in terms of instructional 
delivery  
 
Coping Mechanisms Teachers’ Experiences 

 
Being organize and 
flexible 

“As an educator, we should 
be flexible. The lack of 
gadget is already given and 
we have no control over it. 
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Coping Mechanisms Teachers’ Experiences 
 

They can’t submit on time. 
So be it. So what we can do 
is to give them ample time to 
finish the activities.” 
 
“Be organize and plan 
activities ahead of time 
(create a timeline).” 

Getting support from 
colleagues 
 

“Asking support with my 
colleagues…” 
 

Home visitation 
 

“Home visits pupils who are 
not participating in learning 
activities…”. 
 

Being adaptive and 
innovative 
 

“Accept and adapt new 
learning and changes. Make 
innovations out of it” 
 

Preparation of 
learning materials 

“I reproduce or provide 
copies of lacking modules 
and other instructional and 
learning materials.”  
 

Utilization of various 
online platforms 
 

“I also tried to meet children 
via Google Meet or group 
chat so that I can attend to 
their queries in their 
lessons. 
 

 
Table 3 reveals the different coping 

mechanisms of teachers with respect to the challenges 
met in terms of instructional delivery. These include 
being organized and flexible, getting colleagues’ 
support, conduct of home visitation, being adaptive 
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and innovative, preparation of learning materials and 
utilization of various online platforms.  
 
Table 4 
Teachers’ coping mechanisms in terms of assessment 
 
Coping Mechanisms Teachers’ Experiences 

 
Checking the 
consistency of  
learners’ outputs 
 

“Paying close attention to 
the submitted outputs will 
help you determine the 
consistency of the learner.” 
 

Assisting learners at 
risk 

“Assist the failing learners 
with their activity thru 
online call.” 
 

Development of 
appropriate 
assessment tools 
 

“Develop an assessment 
that is applicable and 
aligned in our current 
situation.” 
 

Conduct of pupils’ 
virtual assessment 
 

“Asking questions to 
learners via video call or 
phone calling...” 
 

Constant 
communication 
with pupils and 
parents 
 

“Constant communication 
with the learners and home 
facilitators through different 
platforms.” 
 

 
Table 4 exhibits the different coping 

mechanisms of the teachers with respect to the 
challenges met in terms of assessment. These include 
checking the consistency of learners’ outputs, 
assisting learners at risk, development of appropriate 
assessment tools, conduct of pupils’ virtual 
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assessment and constant communication with pupils 
and parents. 

 Results indicated that numerous efforts were 
made by teachers to overcome these challenges. They 
find ways to help themselves in assessing learners 
despite the limitations and pandemic restrictions. 

 
CONCLUSIONS  
 The aforementioned findings revealed that 
teachers faced numerous challenges in the 
implementation of modular distance learning modality 
in Rosario district in terms of instructional delivery 
and assessment.  
 The challenges uncovered in this study are 
clear manifestations that not only learners are to be 
helped during this time but teachers too. Although 
modular distance learning may not be entirely new to 
them, the implementation of this to replace the usual 
face-to-face teaching method is quite a challenge. 
 Considering the identified challenges of 
teachers that emerged in this study, the following 
points are given for future considerations:  

● Provision of gadgets or communication devices 
to indigent learners must be considered since 
proper communication is a vital element in 
distance learning. 

● Sufficient resources and relevant training 
should be provided among teachers to 
capacitate them to successfully do their job in 
delivering quality instruction under modular 
set-up. 

● Parents and home facilitators, who are partners 
in education, should at least be trained on their 
new roles as facilitator of learning at home 

● Presence of community tutors per barangay 
may be considered to help the parents in 
assisting their children at home. 
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● Coordination with the Barangays and other 
stakeholders must be strengthened to acquire 
the various materials and resources needed by 
the learners. 

● Learner monitoring should be done thru 
various means, including text messaging and 
audio/video conversation. Face-to-face 
engagement and home visitations may be done 
for this purpose if practicable and permitted. 

● Teachers shall give learners ample time to 
accomplish their activities to make learning 
more manageable for them. Learners who are 
not achieving expectations will receive 
remediation, while those who are capable of 
completing the tasks in the SLMs will receive 
enrichment activities. 

● Further investigation into the current condition 
of teachers in the implementation of modular 
distance learning in the new normal education 
is also recommended by the researchers. 
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Abstract 
 

This study aims to decrease psychological 
distress, anxiety, and depression levels of teachers in 
a Schools Division Office (SDO) in CALABARZON 
through the Cloverleaf Program. This program 
involved recognizing at-risk personnel; resilience-
building activities, such as the conduct of holistic 
wellness training; virtual retreat and recollection; and 
reach-out efforts, such as establishing linkages for 
stronger referral systems and provision of actual 
mental health services. Quantitative research design 
was used in this study. Standard research 
instruments were utilized to measure the 
psychological distress, anxiety, and depression levels 
of the participants. A total of 105 teachers 
participated in answering the research instruments 
before and after the program. The Cloverleaf Program 
significantly decreased the psychological distress and 
depression levels of the participants. However, no 
significant difference was found between their anxiety 
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levels before and after the program. The results of this 
study cannot be used to generalize the mental health 
status of teachers in the Department of Education or 
similar organizations due to the limitation in the 
number of participants who agreed to answer the 
research instruments. 

 
Keywords: teacher wellness program, mental health 
status of teachers, health issues during the pandemic, 
mental health interventions, cloverleaf 
 
INTRODUCTION 
 The COVID-19 pandemic has brought drastic 
changes to the lives of many people around the world. 
It did not only bring illness and death to those infected 
with Coronavirus, but also psychological distress, 
anxiety, and depression to the then healthy 
individuals, which affected their overall well-being. 
This scenario was confirmed by a 2020 research study 
in a Department of Education (DepEd) Schools 
Division. Salazar et al. (2020) found that during the 
early months of the COVID-19 pandemic in the 
country, four in every ten teachers experienced mild 
to severe psychological distress; three in every ten 
teachers had moderate to severe anxiety; and seven in 
every ten teachers had low to high levels of depression. 
This alarmed the leaders of the said schools division 
office, which led to the creation of a program to help 
the teachers cope with the work and non-work-related 
challenges during the pandemic. 
 The Cloverleaf Program was created to reduce 
the psychological distress, anxiety, and depression 
levels of the teacher-participants during the 
pandemic. It comprises four core interventions: 
Recognize, Resilience, Retreat and recollection, and 
Reach out. The first intervention is Recognize. This 
involves identifying at-risk personnel using standard 
tools to determine the levels of psychological distress, 
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anxiety, and depression prior to the conduct of the 
program. The second intervention, Resilience, involves 
capacity-building training sessions on stress 
management, psychological first aid, hope-based 
resilience, and the nine wellness dimensions: social, 
emotional, mental, financial, environmental, cultural, 
physical, occupational, and spiritual. A total of nine 
training sessions were conducted virtually at least 
once a month for six months. The speakers for the 
sessions were composed of the Division Health Unit 
personnel and experts from non-DepEd organizations. 
The complete series was conducted in the presence of 
Registered Guidance Counselors (RGCs) and 
representatives. The funding for the said activity came 
from the Basic Education Research Fund (BERF) and 
the Human Resource and Training Development 
(HRTD) Fund. The third intervention, Retreat and 
Recollection, provided opportunities for rest and 
relaxation, recreation, and recollection activities for 
self-recalibration. Lastly, Reach Out established 
linkages and partnerships for a strong referral system 
for mental health concerns. It also provided the 
participants with actual mental health services, 
counseling, peer support, and psychological/ 
psychosocial support services, and deployment of 
guidance counselors, and psychological first aid (PFA) 
trained personnel. 
 Generally, this study assessed the effectiveness 
of the Cloverleaf Program in reducing the 
psychological distress, anxiety, and depression levels 
of the teacher-participants in a schools division office. 
Specifically, this study determined the levels of 
psychological distress, anxiety, and depression of the 
teacher-participants before and after the Cloverleaf 
Program and examined any significant difference 
between the two sets of data.  
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METHODS 
Quasi-experimental quantitative research 

design was used in this study. In this research design, 
the dependent variables, i.e., psychological distress, 
anxiety, and depression levels, are measured once 
before the intervention is implemented and after it is 
implemented (Chiang et al., 2015). 
 
Participants of the study 

This study initially planned to involve ten 
teacher-participants from each of the 18 
municipalities and cities under the concerned schools 
division office. These 180 participants were those 
teachers who were found by Salazar et al. (2020) to 
have moderate to severe levels of psychological 
distress, anxiety, and depression. Informed consent 
and invitations to participate in the Cloverleaf 
Program were sent to the target participants; however, 
only 28 out of 180 teachers confirmed attendance to 
the capacity building activities. To maximize the 
resources for the activity, the Cloverleaf Program was 
opened to all the teachers under the concerned 
division.  

Invites through social media postings and 
informed consent were utilized. As a result, 870 
teachers agreed to participate in the program. Before 
the Cloverleaf Program, 62% of the teacher-
participants were found to have mild to severe 
psychological distress; 39% had mild to severe anxiety 
levels; and 46% had mild to severe depression levels. 
These percentages showed that each participant could 
have experienced more than one mental health 
concern before implementing the program. 

It was made clear in the consent forms that 
since this study tackled issues that could trigger 
uncomfortable and extreme emotions, participation in 
each session was optional. The participants may 
withdraw from the session or the program at any time.  
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Sampling 
The study initially used purposive sampling in 

selecting ten participants from each of the 18 
municipalities and cities under the schools division 
office. However, only 28 out of 180 participants 
confirmed. Hence, to maximize the funding and 
resources invested in the Cloverleaf program, it was 
opened to all teachers under the said SDO. 

At the start of the program, 870 teachers 
confirmed participation and agreed to the provisions 
of the consent forms. Around 200 participants 
attended each of the nine capacity-building sessions 
of the Cloverleaf Program. A total of 134 teachers-
participants agreed to answer the post-survey, which 
included their self-assessment of their psychological 
distress, anxiety, and depression levels. Since the 
number of pre-conduct and post-conduct of the 
program are uneven, the researchers compared the 
psychological distress, anxiety, and depression levels 
of 105 participants who both answered the pre- and 
post-surveys using the same email addresses. 
 
Instruments 

The standard research instruments used to 
measure the psychological distress, anxiety, and 
depression levels of the teacher-participants were the 
following: the Kessler Psychological Distress Test 
(K10), the General Anxiety Disorder (GAD-7) 
Screening Tool, and the Patient Health Questionnaire 
(PHQ-9).  

The first instrument, K10, measures the levels 
of psychological distress of a person through a 10-
item questionnaire with a 5-level response scale 
(Kessler et al., 2006). Sampasa-Kanyinga et al. (2018) 
found a high level of internal consistency in 
K10.  Hides et al. (2007) also found a high level of 
concurrent validity in K10. 
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 The second instrument, GAD-7 Screening Tool, 
is a questionnaire that measures the severity of 
generalized anxiety disorder (Swinson et al., 2006). 
Zhong et al. (2015) found that GAD-7 Screening Tool 
has good reliability, concurrent validity, and cross-
cultural validity.  

The third instrument, PHQ-9, is a self-
administered tool that intends to measure the 
depression level of an individual (Pfizer, 1999). 
Maroufizadeh et al. (2019) found that this tool has a 
good internal consistency and convergent validity.  
 
Data collection 
 K10, GAD-7, and PHQ-9 were administered 
through an online survey form to the teacher-
participants before and after the conduct of the 
Cloverleaf Program. Before the program, these surveys 
were provided to the target participants for ten days. 
After the program, the participants were asked to 
answer the same surveys within the same number of 
days to compare the results. 
  
Ethical issues 

Consent forms were included in the online 
survey form. Once a participant agrees to the 
provisions of the consent form, they will be directed to 
the actual survey. Otherwise, they will not be able to 
take the survey.  

Since the study utilized the mental health data 
of the teacher-participants, the names of the 
participants were not collected, except for those who 
requested a certificate of participation. During the 
virtual sessions, the participants were allowed to use 
dummy emails, turn off their cameras, and mute their 
audio to keep their anonymity. Moreover, only one of 
the researchers had access to the pre and post-survey 
data of the participants. The data of the participants 
were password protected. After the analysis of data, 
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all the participants’ data were completely deleted from 
the online drive and laptops. 
 
Data analysis  
 Median and frequency counts were used to 
determine the levels of psychological distress, anxiety, 
and depression of the teacher-participants. Wilcoxon 
Signed-Rank test was used to check for any significant 
difference between the levels of the mental health 
concerns mentioned before and after the program. 
 
RESULTS 
Before the Cloverleaf Program 
 Table 1 shows the psychological distress, 
anxiety, and depression levels of the 105 participants 
before the conduct of the Cloverleaf Program in 
February 2021. The results revealed that more than 
half of the participants were doing well in terms of 
anxiety and depression. As for psychological distress, 
most participants were well, although the number was 
not as high as other mental health concerns under 
study. Mild psychological distress, anxiety, and 
depression quickly followed those who said they were 
doing well with all these mental health issues. Despite 
this, several participants reported moderate to severe 
levels of the said mental health concerns. For 
instance, four in every ten personnel reportedly 
experienced moderate to severe psychological 
distress, two in every ten had moderate to severe 
depression, and one in every ten had moderate to 
severe anxiety. Based on the median of each mental 
health issue studied, the participants generally have 
mild psychological distress, and minimal anxiety and 
depression levels. 
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Table 1 
Psychological Distress, Anxiety and Depression Levels 
Before the Cloverleaf Program 
 

Category Psychological 
Distress 

Anxiety Depression 

f % f % f % 
Well/Minimal 40 38% 64 61% 57 54% 
Mild 26 25% 32 30% 29 28% 
Moderate 18 17% 6 6% 15 14% 
Moderately 
Severe - - - - 2 2% 
Severe 21 20% 3 3% 2 2% 
Median Score, 
Interpretation 22, Mild 2, Minimal 4, Minimal 

 
After the Cloverleaf Program 

Table 2 shows the psychological distress, 
anxiety, and depression levels of the participants after 
the conduct of the Cloverleaf Program in July 2021. 
Results revealed that the number of the participants 
who reported well in terms of the mental health 
concerns under study, increased. This was 
immediately followed by those who had mild 
symptoms. Although the number of those with mild 
depression slightly increased after the program, the 
number of participants with moderate to severe 
depression decreased; hence, suggesting a migration 
of the participants from higher levels of depression to 
a lower level. The number and percentages of 
participants with moderate to severe depression were 
also lower as compared to the data prior the program. 
Based on the data collected after the program, the 
participants were generally well in terms of 
psychological distress and had minimal levels of 
anxiety and depression. 
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Table 2 
Psychological Distress, Anxiety and Depression Levels 
After the Cloverleaf Program 
 

Category Psychological 
Distress 

Anxiety Depression 

f % f % f % 
Well/Minimal 57 54% 70 67% 65 62% 
Mild 24 23% 30 29% 33 31% 
Moderate 13 12% 4 4% 4 4% 
Moderately 
Severe - - - - 2 2% 
Severe 11 10% 1 1% 1 1% 
Median Score, 
Interpretation 18, Well 2, Minimal 3, Minimal 

 
Comparison Before and After the Cloverleaf 
Program 
 Table 3 shows the comparison of the 
psychological distress, anxiety, and depression levels 
before and after the Cloverleaf Program. The Wilcoxon 
signed rank test revealed that the psychological 
distress levels of the teacher-participants were 
significantly lower after the Cloverleaf Program (Md = 
18, n = 105) compared to before (Md = 22, n = 105), 
with a large effect size, r =0.67.  In terms of anxiety 
levels of the teacher-participants, there was no 
significant difference found (Md = 2, n = 105) 
compared to before (Md = 2, n = 105). For the 
depression levels, the said test revealed a significant 
difference after the Cloverleaf Program (Md = 4, n = 
105) compared to before (Md = 3, n = 105), with small 
effect size, r =0.19.  
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Table 3 
Comparison of Psychological Distress, Anxiety and 
Depression Levels Before and After the Cloverleaf 
Program 
 

Wilcoxon 
signed rank 

test 

Psychological 
Distress 

Anxiety Depression 

Z-value -3.96 -1.90 -2.75 
p-value 0.00008* 0.05744 0.00596* 

*Significant at p>0.05 level 

 
DISCUSSION 

The primary purpose of the pilot intervention 
was to assess the effectiveness of the Cloverleaf 
Program in reducing the psychological distress, 
anxiety, and depression levels of the teacher-
participants in a schools division office. The said 
program involved 105 teachers who agreed to answer 
both the pre and post-tests. While this uncontrolled 
study was not designed to rigorously assess the 
effectiveness of the program, pre and post-
intervention comparisons demonstrated significant 
changes in psychological distress and depression 
levels of the participants.  
 The results of the study suggested that the 
implementation of the Cloverleaf Program decreased 
the levels of psychological distress among the 
participants. Marquez (2021) mentioned that 
workplace wellness programs effectively ensured 
employee health and well-being. According to the said 
author, having such a program in the office reflected 
shared goals of both the employees and employer of 
increasing productivity by developing healthier 
behaviors. The Wellness Council of America (2018) 
also affirmed that workplace wellness programs and 
initiatives helped employees make healthier decisions 
to reduce stress. An older study by Abdullah and Lee 
in 2012 also found that employees who attended a 
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wellness program obtained lower levels of perceived 
stress than those who did not. 
 The anxiety levels of the teacher-participants 
did not show any significant changes after the 
Cloverleaf Program. The US National Institute for 
Mental Health (2022) recognized anxiety as one of the 
most common mental health conditions. According to 
the same institution, it was treated by psychotherapy 
(Cognitive-based Therapy [CBT], and Acceptance and 
Commitment Therapy [ACT]) and medications. CBT is 
an approach carried out by a mental health counselor 
that helps individuals be aware of how harmful 
thoughts and actions affect their mental health 
(Raypole & Marcin, 2022). ACT, another type of 
psychotherapy also carried out by professional 
therapists, focuses on mindfulness techniques to help 
individuals be compassionate with the painful or 
unwanted thoughts and feelings to act in a more 
value-laden direction (LaPilusa, 2018). 

As such, workplace wellness programs, such as 
the Cloverleaf program, could not have provided 
enough support to lower the anxiety of the 
participants significantly. Ferguson (2019) and 
Bhargava (2020) added that anxiety could have been 
caused by numerous factors, including genetics, brain 
chemistry, environmental stress, drug withdrawal or 
misuse, and medical conditions. The Cloverleaf 
program did not cover the said causes which could 
have contributed to the results of the study. 
 In terms of depression, the Cloverleaf program 
was able to lower the perceived levels of the said 
mental health concern. A similar study by Nicolaidis 
et al. (2014) found that the community-based wellness 
program effectively reduced depressive symptoms of 
African-American participants with major depressive 
disorder. The two main reasons for the success of their 
wellness program were the inclusion of physical 
wellness topics and addressing the participants’ 
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problems, i.e., racism, which the participants 
perceived to have a significant contribution to their 
depression. However, Cantwell (2019) argued that a 
workplace wellness program was not enough to 
eradicate all cases of depression in the workplace as 
some types would require medical attention. Despite 
this, all depression types can benefit from 
encouraging and fostering a safe and supportive 
environment (Cantwell, 2019). Relating this 
observation to the Cloverleaf Program, the latter was 
not able to eliminate moderate to severe depression 
levels; however, it helped reduce the number of these 
cases which could be attributed to the inclusion not 
only of the two dimensions of wellness covered by 
Nicolaidis et. al (2014), i.e., physical and cultural 
wellness, but also fostering a healthy environment 
through tackling the other seven dimensions–social, 
mental, environmental, occupational, emotional, 
spiritual, and financial wellness–and establishment of 
linkages and partnerships to refer participants who 
need further help with their depression. 
 
CONCLUSIONS 

The Cloverleaf Program significantly decreased 
the psychological distress and depression levels of the 
participants. However, no significant difference was 
found between their anxiety levels before and after the 
program. 
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Abstract 
 

The current study explored the experiences 
among the SHS English teachers as learning resource 
(LR) developers of the Division of Cavite Province 
during the SY 2020-2021. Using the complete 
enumeration technique, 25 English teacher-writers 
were surveyed online to quantitatively capture the 
extent to which they practiced the principles of 
material development in developing the localized 
modules while an FGD was conducted via Google Meet 
to qualitatively underscore the challenges and 
opportunities they met relative to the task.  Results 
showed that the respondents practiced to a great 
extent the principles of module writing as revealed in 
the grand mean of 4.19. Meanwhile, the challenges 
they faced include the feeling of incompetence to do 
the job, challenging limited time to develop the 
materials, and confusing inconsistent module writing 
guidelines. Collaborating with colleagues, banking on 
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their pre-pandemic teaching experience, and 
capitalizing on technology are the opportunities they 
took advantage to compensate for the challenges met. 
Based on the results, the researchers recommend 
intensive capacity trainings for module writing, longer 
time preparations, and consistent guidelines for future 
LR developers in the division.  

 
Keywords: learning resources, ADM writing 
experiences, Key Stage 4 English teacher-writers  

 
INTRODUCTION 

Learning resources (LRs) or instructional 
materials development “refers to all the processes 
made use of by practitioners who produce and/or use 
materials for language learning, including materials 
evaluation, their adaptation, design, production, 
exploitation and research of language teaching 
materials” (Patel & Vyas, 2018, para. 8). Furthermore, 
learning resources development follows a systematic 
process depending on the theoretical bases of the 
practitioners. Research-based LRs would usually 
adapt a process which means the LR development 
process has been contextualized depending on various 
factors such as teacher factors and learner factors. 

 The systematized process of LR development 
could be noted in various studies. One of the known 
has been developed by Grave (2000) which is 
composed of the following parts: 

1. Needs Assessment/Analysis which contains 
learner’s needs which may be derived by using 
questionnaires, observation and/or interview. It may 
include both objective and subjective needs. 

2. Determining the Goals and Objectives 
includes purposes and intended outcomes of the 
course. 
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3. Conceptualizing Content has something 
to do with ‘what to teach’ or this presents the backbone 
or syllabus to be used in the entire course. 

4. Selecting and Developing Materials and 
Activities includes the ‘why and how to teach the 
course’. It is the stage of identifying roles of teachers 
and learners. 

5. Organizing Content and Activities refers 
to the systematized content of the materials at which 
course structure is followed.  

6. Evaluation is focused on the 
effectiveness of the course which is evident on 
student’s assessment results. 

7. Consideration of Resources and 
Constraints refers to the feedback about the course 
which may include reflections on the course, problems 
encountered, challenges and even gains for the 
improvement of the course. 

Grave’s (2000) framework presents all possible 
stages in the development of LRs. Thus, this would be 
used by the present study as one of its theoretical 
bases. 

In the context of the Philippines Education 
System, Learning Resources (LRs) are any text-based 
(print or non-print) or non-text-based material 
(devices, tools, equipment, manipulative toys) aligned 
with the K to 12 curriculum and as primary bases or 
supplements to teaching and learning processes 
(DepEd Order 18, s. 2020). 

In response to the health emergency brought 
about by the CoViD-19, the Department of Education 
(DepEd) developed the Basic Education Learning 
Continuity Plan (BE-LCP) to ensure that learning 
opportunities are provided to Filipino learners through 
different learning delivery. In line with this, its 
Department Order No. 18, s. 2020 mandated the 
urgent and necessary development, production, and 
provision of learning resources. These can be in the 
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form of Alternative Delivery Modules or Self-Learning 
Modules (SLMs) which are self-contained, self-
instructional, self-paced, and interactive learning 
resources for public schools intended for learning a 
specific topic or lesson where the learner interacts 
actively with the instructional material rather than 
reading the materials passively. CoViD-19 has 
compelled the use of SLMs on a large scale. 

In this view, during the DepEd Secretary Leonor 
Briones’s press released, she emphasized that “the 
SLMs and the other alternative learning delivery 
modalities are in place to address the needs, 
situations, and resources of each and every learner 
and will cover all the bases in ensuring that basic 
education will be accessible amid the present crisis 
posed by COVID-19,”  

However, in an online report written by Malipot 
(2020) of Manila Bulletin, The Teachers’ Dignity 
Coalition (TDC) gave a statement that teachers in field 
were selected to perform module writing tasks while 
““specialists” from DepEd should be doing this” (para. 
2). In response to this, Secretary Briones addressed 
the issue explaining that “module writing training” for 
teachers is “an opportunity for them to share”, and to 
use their own crafted materials (para. 4-5).  

 In the process of material development, 
teachers have great roles in the development 
processes. As one of the end-users of the materials, 
teachers, specifically English language teachers may 
take the roles of designers and evaluators. In addition, 
teachers tend to develop materials which are the by-
products of their research. To exemplify, a local study 
presented by Verano and Alonzo (2020) during the 
Department of Education-Schools Divisions of 4th 
Cavite Research Conference, was able to develop, 
validate, and pilot-test a material called Business 
Mathematics modules intended for their ABM 
students.   
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It is indeed necessary that in material 
development, both teachers and students may work 
together to make decisions relevant to what and how 
to teach thus harmonizing their wants and needs as 
stated by Navarro (2015).  

Therefore, it is apt and timely to identify the real 
experiences, including the challenges and 
opportunities of the selected teachers of English in 
Senior High School in the Division of Cavite as they 
were tasked to develop the learning resources which 
are currently utilized in the distance learning. 
  This study aimed to answer the following 
questions: 

1. What is the teacher-writers’ extent of practice 
of material development process (Grave, 2000) as 
Learning Resource (LR) Developers?  

2. What are the challenges faced by the teacher-
writers while developing the modules? 

3. What opportunities did the teacher-writers’ 
take to overcome the challenges? 

4.  What program can be proposed to help Key 
Stage 4 English Teacher-Writers in developing learning 
materials as means for continuous professional 
development?  

 
METHODS 

This quantitative-qualitative research utilized 
the descriptive research design. A total of 25 English 
teacher-writers were included in this study. This figure 
is based on list of English LR writers in the Schools 
Division of Cavite. These identified English teachers 
are Senior High School teachers who have been tapped 
to write Alternative Delivery Modules also known as 
Self- Learning Modules for Key Stage 4 subjects. Since 
this number is relatively few, all of them were included 
as respondents via the total enumeration technique. 
Meanwhile, since English teacher-writers for SHS level 
were divided into subjects, one representative (to be 
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chosen randomly) from each subject group was asked 
to participate in a Focus Group Discussion (FGD). 
There were three FGD groups involved in the study. 
This was participated by 4 to 6 teacher-writers for each 
session. 

In this study, an informed consent was shown 
as the first interface of an 8-part online questionnaire 
(constructed by a group of writers headed by Soriano 
and Soriano and then validated by Education Program 
Specialists of SDO-Cavite). This questionnaire, issued 
via google form, determined the extent to which 
teachers practiced the module writing principles while 
an FGD guide explored the challenges they faced and 
the opportunities they utilized to hurdle challenges as 
they write the modules. 

Each question from the online survey was given 
numerical value in order to describe teacher-writers 
experiences in writing LRs specifically ADMs following 
the material development components of Graves 
(2000). Quantitative data were analyzed using mean, 
average, and frequency counts while FGD data, upon 
transcription and validation, used Braun and Clarke 
(2006) six steps in doing thematic analysis.  

 
RESULTS 

In this chapter, the answers to the research 
questions posed are presented. 
 
Extent of Practice of the ADM Development 
Process in Material Development among the 
teacher-writers 

Table 1 shows the weighted mean of the 
teacher-writers’ extent of practice of the ADM 
development processes. 
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Table 1 
Extent of Practice of the ADM Development Processes 
among Teacher-Writers 

 
ADM Development 

Processes 
Weighted 

Mean Interpretation 

Needs Analysis 4.27 Practiced to a Very 
Great Extent 

Determining Goals 
and Objectives  4.31 Practiced to a Very 

Great Extent 

Conceptualizing 
Content 4.04 Practiced to a 

Great Extent 

Selecting and 
Developing 
Materials and 
Activities 

4.32 Practiced to a Very 
Great Extent 

Organizing Content 
and Activities  4.18 Practiced to a 

Great Extent 

Evaluation in 
Material 
Development 

4.39 Practiced to a Very 
Great Extent 

Consideration of 
Resources and 
Constraints 

3.87 Practiced to a 
Great Extent 

Grand Mean: 4.19 Practiced to a 
Great Extent 

Legend:  1.0 – 1.75 – Not at All 
1.76 – 2.5 – Practiced to a Small Extent 
2.51 – 3.51 – Practiced to a Moderate Extent 
3.51 – 4.25 – Practiced to a Great Extent 
4.26 – 5.0 – Practiced to a Very Great Extent 
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Challenges in Material Development among 
Teacher-Writers 

Table 2 shows the challenges experienced by 
the teacher-writers based on the thematic analysis. 

 
Table 2 
Challenges Experienced by Teacher-Writers in Material 
Development 

Themes Definition/Description Sample Quotes 

Feeling of 
incompetence 
to do the job 

This refers to the 
participants’ feeling of 
having insufficient 
knowledge and skills in 
the rigors of material 
development brought 
about by their lack of 
training to do the job 
specifically in writing 
the different parts of the 
modules. 

P1: However, yung 
challenging po 
doon is we’re not 
really oriented... 
ano ba itong...  
what’s more... 
nung una po ay 
yung pinaka-unang 
una pa yung... 
(inaudible)... anong 
ilalagay namin 
dito?  
Ano ba to?  
 
P2:  Kasi po 
napakadaming 
parts talaga ng 
module e tapos  
first time po namin 
sa totoo lang wala 
nga pong nag-
explain ng parts 
noon.  
 

Challenging 
limited time 
to the job 

This refers to the 
participants’ obstacle in 
finishing the job on time 
without compromising 
the quality of their 
material which includes 
the lack of time and 
other trainings that 

P3: kasi parang 
saglit lang po yung 
time. Hindi po sya 
mahabang  
preparation sa 
pag-susulat ng 
ADM… 
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Opportunities in Material Development among 
Teacher-Writers 
 Table 3 shows the opportunities experienced by 
the teacher-writers based on the thematic analysis. 
 
Table 3 
Opportunities Experienced by Teacher-Writers in 
Material Development 

Themes Definition/Description Sample Quotes 

coincided with the LR 
development. 

P4: And then 
pangalawa po give 
ample time for 
preparing or in 
writing a... you 
only have 2 weeks 
or 1 week to 
prepare for your 
ADM. 

Confusing 
inconsistent 
module 
writing 
guidelines  

This refers to the 
participants’ 
disorientation and 
uncertainty with regard 
to the format to be used 
in the module brought 
about by the consistent 
inconsistency in the 
guidelines for writing 
the module.  

P5: .. noon may  
dalawang format 
na lumabas kung 
naaalala .. 
 
P6:  Tapos medyo 
tasking din po 
yung  
pagtatransfer ng 
files.. 
 

Themes Definition/Description Sample Quotes 

Collaborating 
with 
colleagues 

This refers to the 
opportunity wherein the 
participants sought the 
help of their fellow 
writers and co-teachers 
to be able to do the job 
assigned to them. 

P1:  so katulad din 
po ng sinabi nila na 
it is also an 
opportunity to work 
with other teachers 
from other schools 
in the division so.. 
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Themes Definition/Description Sample Quotes 

P2:  …with other 
colleagues po 
medyo maswerte 
naman po ako sa 
kagroup ko sa 
EAPP writers po, 
talaga pong may 
GC kami.. 

Banking on 
teaching 
experience  

This refers to the 
opportunity wherein the 
participants relied on 
their experience in 
teaching the subject  
which includes their use 
of existing activity 
banks, expertise on the 
content, and familiarity 
with the pedagogy of the 
subject assigned to 
them.  

P3:  nahandle ko 
naman po siya 
dahil yung po may 
mga provided 
naman po na mga 
materials before na, 
na kumbaga yun 
nga po na recycle 
din…. 
 
P4:  So, to make it 
easy for me nga po, 
ginamit ko na lang 
din po yung mga 
dati ko pong ah… 
activities na, mga 
resources. 
 

Capitalizing 
on 
technology 
use  

This refers to the 
opportunity wherein the 
participants relied on 
technology and the 
internet in looking for 
references and crafting 
their activities while 
doing the material.  

P5: There are 
sufficient materials 
naman po or 
resources and 
there’s a lot of 
examples to choose 
from lalo na po sa 
internet...  
 
P6:  I get to attend 
content-based 
seminar… nagkusa 
na ako… maghanap 
ng content-based 
webinars…  
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Table 4 
Proposed Training Matrix on LR Writing for Key Stage 
4 English Teacher-Writers 

Phase Activities  Persons 
Involved  

Time 
Frame 

Resources  Success 
Indicator  

Planning Taking points 
of 
recommenda-
tions and 
findings from 
the study 
conducted  
Forming of 
LAC 
committee  
Scheduling of 
meeting  

EPS-English 
School Heads, 
Key Stage 4 
Coordinators 
(English) 
LR Team of SDO 
Cavite Province  

3 
months  

Research 
Findings  

Approved 
Training 
Proposal 
Memoran-
dum   

Implemen-
tation  

Orientation on 
LR 
development, 
parts of LR, 
and ELT 
Material 
Development 
Framework 
Content 
development 
in LR 
Selection of 
online 
references for 
content 
development  
Basic lay 
outing and 
material 
designing 
using MS 
Publisher 
Content, 
attributions 
and plagiarism 
in Materials 
Development  

EPS-English 
School Heads, 
Key Stage 4 
Coordinators 
(English) 
LR Team of SDO-
Cavite Province  
Resource 
Person/Identified 
LR writers 

2 
months  

Materials 
for the 
Webinars 
and 
Workshop  

Accomplish-
ment report  

Evaluation  Gathering 
future training 
topics  
Recognizing 
content, 
language and 
layout 
editors/writers 

EPS-English 
School Heads, 
Key Stage 4 
Coordinators 
(English) 
LR Team of SDO-
Cavite Province  
Resource 
Person/Identified 
LR writers 

2 days Certificates 
Feedback  

Evaluation 
Results  
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DISCUSSION 
Extent of Practice of the ADM Development 
Process in Material Development among the 
teacher-writers 

Findings indicate that teacher-writers highly 
practice the identification of learner’s needs before 
learning resource (LR) development. Teachers 
prioritize learner’s expectations and goals followed by 
learner’s experiences while taking into considerations 
their proficiency on developing the assigned LRs.  It 
should be noted that the gap between target level and 
the present level of proficiency of the learners are 
considered in LRs writing but not highly given  
priorities due to lack of needs analysis data and this 
has been mentioned during the FGD with the 
respondents. 

Moreover, teacher-writers outsource other 
relevant references in order to develop a well-written 
goals and objectives. They enrich themselves by 
reading other available materials that serve as their 
guides in writing.  

In addition, it should be noted that teachers 
greatly practice contextualization and localization in 
conceptualization of content with ease. The said 
practice of the teachers is evidently high considering 
that they have already developed a contextualized 
material for their respective classes prior to the new 
normal.  

Data, likewise, implies that teacher-writers 
have great familiarity with learner’s needs and 
expectations with LRs based on their experiences as a 
classroom teacher.  They would always consider 
learner’s interest, language level and relevance to 
learner’s current situation.  
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Extent of Practice of the ADM Development 
Process in Materials Development among the 
teacher-writers 

Findings indicate that teacher-writers highly 
practice the identification of learner’s needs before LR 
development. Teachers prioritize learner’s 
expectations and goals followed by learner’s 
experiences while taking into considerations their 
proficiency on developing the assigned LRs.  It should 
be noted that the gap between target level and the 
present level of proficiency of the learners are 
considered in LRs writing but not highly given many 
priorities due to lack of needs analysis data and this 
has been mentioned during the FGD with the 
respondents. 

Moreover, teacher-writers outsource other 
relevant references in order to develop a well-written 
goals and objectives. They enrich themselves by 
reading other available materials that serve as their 
guides in writing. Also, data implies that teachers are 
well-trained on writing objectives, and they find this 
stage of LR development easy as standards and 
competencies are already given by the department.  

In addition, it should be noted that teachers 
greatly practice contextualization and localization in 
conceptualization of content with ease. The said 
practice of the teachers is evidently high considering 
that they have already developed a contextualized 
material for their respective classes prior to the new 
normal. On the other hand, learner’s engagement in 
conceptualization of content seems to be challenging 
among teacher-writers as they do not have learner’s 
needs profile while developing the LRs. 

Data, likewise, implies that teacher-writers 
have great familiarity with learner’s needs and 
expectations with LRs based on their experiences as a 
classroom teacher.  They would always consider 
learner’s interest, language level and relevance to 
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learner’s current situation. They would make it a point 
that the LRs promote collaboration and reflection on 
learning. 

Furthermore, it is clear that teacher-writers are 
oriented on the format to be used in writing LRs. The 
format prescribed allow them to organize the content 
and activities with ease. They usually organize from 
simple to complex, from more concrete to more open-
ended or so that unit or activity. 

As data indicates, teacher-writers are also 
highly aware of evaluation concepts, from 
differentiating summative from formative to 
sequencing of items based on levels of difficulty. In 
terms of assessment writing, they align the 
assessment part to the objective set in the LRs while 
making the activities challenging but appropriate on 
the learner’s part. 

Finally, it is not surprising to note that writers 
would like to receive support from the top 
management, for instance, organizing orientation and 
training on LRs development. Aside from that, writers 
need time, support for tangible expenditures, 
guidelines and learner’s background that would 
enable them to develop LRs that are responsive to the 
new normal.  
 
Challenges in Material Development among 
Teacher-Writers 

As seen, there are 3 emerging themes for the 
identified challenges in developing ADMs. For theme 
1: Feeling of incompetence to do the job, teacher-
writers find themselves inexperienced considering the 
lack of support and trainings that would specifically 
help them to write each part of the ADM. They may 
have experienced writing teaching learning resources 
(TLRs) like activity sheets, but ADM writing is a task 
that needs explicit guidelines coming from LR top 
management of the division.  
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 Teachers turn out to be writers without proper 
training and orientation. It is understandable that they 
undergo difficulties in dealing with the know-hows of 
writing each part of the module considering that 
numerous parts that have to be accomplished.  

In terms of theme 2, challenging limited time 
to do the job is one of the challenges faced by teachers 
other than lack of trainings. At the onset of the 
pandemic and opening of classes, teachers have been 
tasked to attend webinars to adjust to the various 
modalities. Most likely, ADMs writing is viewed as 
additional workload that has to be done immediately. 
Although teachers see the importance of their roles as 
writers, they claimed that developing ADMs needs time 
and effort to produce quality work. As one participant 
mentioned “Time given is too short, writing ADMs is 
never easy and needs ample of preparations”.  

Theme 3: Feeling of confusion in doing the 
job or the teachers feel disoriented about the format to 
be used. They claimed that two formats were given 
thus creating confusion as to which version they have 
to submit.  

 
Opportunities in Material Development among 
Teacher-Writers 

For theme 1, collaborating with colleagues, 
all participants claimed to use their network by 
contacting colleagues who would have helped them to 
develop their works by sharing of sample works. They 
take colleagues’ input and critic positively in order to 
improve their outputs. In fact, social media through 
chatting and online meeting allowed the teacher-
writers to share their references with one another. For 
instance, in the case of literature teachers, they 
usually get the consensus of the group in order to 
select appropriate literary text to be used in a certain 
competency. Furthermore, collaboration with 
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colleagues is a great opportunity to picture out 
learner’s needs and expectations. ‘ 

Theme 2 or banking on teaching experience 
tackles those experiences make them confident in 
developing their works. Experience is the best teacher, 
if they could not rely much on top management and 
other colleagues, they rely on themselves as the 
authorities of the subject areas. In anyways, they have 
been teaching the subject for years and writing ADMs 
is an opportunity for them to showcase their expertise 
out of their experiences. They have existing materials 
that they have personally developed and utilized over 
the years. As majority of the participants mentioned, 
they have “activity banks”, where they can grab and 
get various activities which are tested to be effective 
during intervention activities. 

 Finally, theme 3 or capitalizing on use of 
technology and internet is taken as an opportunity 
and not a challenge. Teacher-writers relied much on 
technology especially when they conceptualize and 
look for references before writing the assigned subject 
area. Teacher-writers become open to webinars. Also, 
they claimed that there are various sites available 
online that they maximize, however, copyright issues, 
reliability and validity of online materials are 
considered too in choosing references.  

 
CONCLUSIONS 
 Key Stage 4 English teachers have a relatively 
good practice of the ADM development process which 
means that they were indeed ready to do the job as a 
learning resource writer in the division. However, they 
still faced challenges in writing these learning 
resources; nevertheless, they were able to overcome 
these challenges by employing aforementioned (e.g. 
collaboration with colleagues) strategies. 
 This study strongly recommends the 
development of a manual of style or handbook for the 
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development of learning resources in the division as to 
date, there is none existing which also explains why 
the writers consider confusion when it comes to the 
format they would use as a challenge in LR writing. 
Likewise, the researchers recommend that the division 
capacitates first future LR writers before they are 
asked to create LRs for the division. They should be 
given enough time to do the job as to ensure that the 
quality of their work would not be compromised. This 
study calls for investigating challenges encountered by 
English teachers, specifically in developing language 
assessment embedded in learning resources.  
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Abstract 

 
The main purpose of the study was to assess 

the new learning modalities in teaching MAPEH. The 
results acquired may serve as a basis for the 
utilization of an effective mode of delivery of 
instruction in the given subject. Mixed method of 
research was used with the online survey 
questionnaire as the primary instrument. Interview 
was also conducted through online platform and 
home visitation of selected respondents for validation 
purposes. Purposive sampling was used. Results 
disclosed that MDL learners experienced enormous 
challenges compared to ODL students, hence, ODL 
learners got higher average grades compared to the 
students who attended MDL classes.  The study also 
revealed that the two modalities are effective in 
MAPEH instructions since none of the students 
received failing grades. The study is limited only to 
students enrolled in TMCNHS-Main during the S.Y. 
2020- 2021 with MDL or ODL modalities in all 
curricula. 
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INTRODUCTION 

Most of the educational institutions around the 
world had to be closed temporarily to suppress and 
reduce the spread of COVID-19. (UNESCO, 2020). 
Implementation of community lockdown and 
community quarantine are some of the responses 
applied by most of the countries, which forced the 
students and teachers to study and work from home 
and impelled the distance learning platform like the 
online learning delivery (Crawford et al., 2020). 

In response to this challenging time, the 
Department of Education (DepEd) implemented the 
Basic Education Learning Continuity Plan (BE-LCP). 
One of the important elements of this program is the 
streamlining of the K-12 Curriculum into the Most 
Essentials Learning Competencies (MELCs) amidst 
public health emergencies. Another key element is 
allowing multiple learning modalities such as 
distance and blended learning instead of the 
traditional face-to-face classes (DepEd Order 12, s 
2020). 

Modular Distance Learning (MDL) allows 
learners to employ self-learning modules (SLMs) 
written in print or digital format or in electronic copy 
since it involves individualized instructions. Learners 
can utilize their PC, laptop, tablet or smartphones to 
access electronic copies of learning materials. For 
those who have none, printed copies will be delivered 
to their respective houses. Meanwhile, Online 
Distance Learning (ODL) permits live synchronous 
instructions between the teacher and the students. 
Since it is interactive and real-time, it requires stable 
internet connectivity. Learners may download 
learning materials from the internet or provided by 
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the teacher in their Google Classroom (Llego, 2020). 
As Philippine schools shifted to distance 

education, Music, Arts, Physical Education and 
Health (MAPEH) subject had become a problem for 
some schools. Some institutions need to cost cut their 
expenses for them to comply with the requirements of 
the department. Some had realized the difficulty of 
conducting MAPEH classes since it usually requires 
face-to-face set-up and interaction between teachers 
and students. MAPEH curriculum provides our 
learners with a planned K-12 program and 
instructions designed to develop motor skills, 
knowledge and behavior for active lifestyle, teamwork, 
collaboration and inter-personal skills. Despite all 
these challenges, the goal of MAPEH is to promote the 
highest level of aspiration and artistic integrity of the 
learner’s cultural and unique identity, realizing the 
importance of health and physical education by 
keeping the minds, bodies and spirit healthy. 
Teachers need to adjust and adapt from the face-to-
face instructions in the classroom to meeting the 
outcomes of MAPEH subject through distance 
education. Likewise, students experienced 
challenging situations like adjustment to new learning 
modality, availability of the materials and most 
especially the different performances needed in the 
subject.  

In line with this concern, the researchers 
conducted a study to gather feedback from the 
learners on their experiences in distance learning. 
With the proper learning modalities and by addressing 
the challenges experienced by the teachers and 
students, distance education in the Philippines will be 
possible and successful. Moreover, the main purpose 
of the study was to assess the learning modalities in 
teaching MAPEH in all grade levels in different 
curricula. This sought to answer the following 
questions: 
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1. What is the final grade of the respondents 
in MAPEH subject? 

2. Is there a significant difference between the 
respondents’ final grade in MAPEH when grouped 
according to their chosen modality in different 
curricula?  

3. What are the challenges experienced by the 
respondents in terms of: 

     a. distance learning adjustments 
     b. personal issues and concerns 
     c. adjusting to the new study environment 
     d. teacher’s issues 
     e. difficulty of the subject 
     f. social interaction 
     g. technology issues 
     h. parents’ involvement 
4. Is there a significant relationship between 

the respondents’ final grade in MAPEH and the 
challenges they experienced in terms of their learning 
modality? 
 
METHODS 
              The researchers used the mixed method with 
the survey questionnaire as the primary instrument 
and a set of questions for the interview of the selected 
respondents for validation purposes in gathering data. 
The above-mentioned approach was employed 
because it can provide strong evidence for conclusion, 
utilizing the strength and compensating the 
weaknesses of both approaches. The survey 
questionnaire was adapted and modified from the 
study of Forman, et al (2020) entitled “COVID -19 
Student Survey: Online Learning Experiences and 
Challenges Experienced Related to the COVID-19 
Pandemic”. The questions were selected and modified 
to answer the needs of the study. 
      The respondents of the study were 46 
selected students in different grade levels: sixteen (16) 
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from Special Science Curriculum (SSC) and General 
Curriculum and fourteen (14) in Special Program in 
the Arts (SPA). Purposive sampling was utilized 
because it represents a group of different non-
probability sampling techniques which relies on the 
judgment of the researchers when it comes to 
selecting the units that are to be studied. The main 
goal is to randomly select units from a population to 
create a sample with the intention of making 
generalization from that sample to the population of 
interest. 
     The data gathered were tallied, tabulated and 
statistically treated utilizing various measures and 
techniques. To answer the question related to 
respondents’ final grade in MAPEH, weighted mean 
was utilized. Independent t-test was employed to 
determine if there is a significant difference between 
the respondent’s final grade in MAPEH when grouped 
according to their chosen modality in different 
curricula. Median was used to determine the level of 
challenges experienced by the respondents in learning 
the MAPEH subject. Finally, Spearman’s correlation 
was employed to determine the significant 
relationship between the respondent’s final MAPEH 
grade and the challenges they experienced in terms of 
learning modality. 

For the qualitative part of the study, thematic 
analysis was used. To analyze the interview data, four 
(4) steps were followed, namely: transcription, 
checking and editing, generalization and validation. 
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RESULTS 
 
Table 1 
Grades of the Respondents using DepEd Guidelines 
 

Grades O D L M D L 
f % f % 

Outstanding (90- 100) 22 100 % 0 0 % 
Very Satisfactory (85- 89) 0 0 14 58 % 
Satisfactory (80- 84) 0 0 10 42 % 
Fairly Satisfactory (75- 79) 0 0 0 0% 

TOTAL 22 100 % 24 100 % 
 

Table 1 shows the grades of the respondents 
using DepEd Guidelines. Data revealed that all 
respondents passed the MAPEH subject since there is 
no grade lower than seventy-five (75%). Moreover, all 
ODL students got an outstanding average grade while 
some of the MDL students struggled in their chosen 
modality as shown in their final grades. 
 
Table 2 
Significant difference between the respondents’ final 
grade in MAPEH when grouped according to their 
chosen modality in different curricula  

 

Curriculum Modality Mean n 
Asymp. 
Sig. (2-
tailed 

Result 

Special 
Program in 
the Arts (SPA) 

ODL 94.50 6 
0.037 Significant 

MDL 84.75 8 
Special 
Science 
Curriculum 
(SSC) 

ODL 95.25 8 
0.048 Significant 

MDL 86. 75 8 

General 
Curriculum 
(GC) 

ODL 93.75 8 
0.031 Significant MDL 81.75 8 

 
Table 2 reveals the significant difference 

between the respondents’ final grade in MAPEH when 



 
61 

grouped according to their chosen modality in 
different curricula. Results implied that both 
modalities are effective, however, ODL respondents 
outperformed their MDL counterparts in all curricula.  
 
Table 3 
Challenges experienced by the respondents 
 

Challenges 
Experienced by 

the Respondents 

O D L M D L 

Median Interpretation Median Interpretation 

Distance 
Learning 
Adjustments 

2.0 Disagree 5.0 Strongly Agree 

Personal Issues 
and Concerns 4.0 Agree 5.0 Strongly Agree 

Adjusting to the 
New Study 
Environment 

4.0 Agree 5.0 Strongly Agree 

Teacher’s Issues 2.0 Disagree 4.0 Agree 
Difficulty of the 
Subject Matter 2.0 Disagree 4.0 Agree 

Social Interaction 1.0 Strongly 
Disagree 4.0 Agree 

Technology 
Issues 2.0 Disagree 4.0 Agree 

Parents 
Involvement 2.0 Disagree 4.0 Agree 

General 
Perception 2.0 Disagree 4.0 Agree 

 
Table 3 shows the different challenges 

experienced by the respondents during pandemic and 
their general perception in the aforementioned 
challenges. Majority of ODL respondents disagreed 
that they experienced and were badly affected by the 
challenges during pandemic. On the other hand, some 
MDL respondents strongly agreed that they 
experienced and were much affected by these 
challenges.  
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Table 4 
Relationship between the respondents’ final grades in 
MAPEH and the challenges experienced in terms of 
learning modality 
 

Curriculum Modality Groups 
Correlated 

Asymp. 
Sig. (2-
tailed) 

Result 

Special Program 
in the Arts (SPA) 

ODL 

Final Grades vs. 
Levels of 

Perceptions 
 

0.032 
 Significant 

MDL 

Special Science 
Curriculum (SSC) 

ODL 
0.043 Significant 

MDL 

General 
Curriculum (GC) 

ODL 
0.027 Significant MDL 

 
Table 4 shows the relationship between the 

respondents’ final MAPEH grade and the level of 
perception in terms of challenges experienced during 
pandemic. Null hypothesis was rejected on all 
curricula, and this implies that the challenges 
experienced by the respondents during pandemic 
greatly affects their performance in MAPEH subject. 
 
DISCUSSION 

Based on the final grades of the respondents in 
MAPEH, it can be recognized that all respondents 
passed the MAPEH subject since there was no grade 
lower than seventy-five percent (75%). Moreover, all 
ODL students got an outstanding average grade in 
MAPEH since they have constant communication with 
their teachers. On the other hand, some of the MDL 
students struggled in their chosen modality because 
they are not used to individualized instructions and 
teachers’ guidance is limited. This finding shows that 
even in distance learning, teacher’s presence and 
guidance is very important.   

 There is a significant difference between the 
respondents’ final grade in MAPEH when grouped 
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according to their chosen modality in different 
curricula. ODL students outperformed their MDL 
counterparts because of the presence of the teacher in 
the teaching and learning process. Though constant 
communications were offered by the MAPEH teachers 
through group chats, messenger and calls, valuable 
interaction between the students and the teachers is 
still essential. 

Majority of the learners experienced different 
challenges during pandemic. For ODL, they disagreed 
that they are greatly affected by these challenges 
because of the direct guidance and supervision of the 
teachers. Meanwhile, MDL students strongly agreed 
that they experienced and were much affected by 
these challenges. ODL learners easily adapted and 
adjusted to the new learning modality because of the 
presence of the teacher unlike in MDL, where the 
interaction is quite minimal and limited. With this 
situation, the role of the home facilitators is vital to 
make the learning tasks fun, understandable and 
enjoyable. 

There is a significant relationship between 
respondents’ final MAPEH grade and the level of 
perception in terms of challenges experienced during 
pandemic. Therefore, the null hypothesis is rejected. 
The challenges experienced by the respondents during 
pandemic greatly affected their performance in 
MAPEH subject. The lesser challenges experienced by 
the respondents, the higher the grade they received. 
The higher the challenges experienced by the 
respondents, the lower the grade the respondents got.  

To further validate the results of the survey, the 
researchers utilized the responses in the interview.  
Below are the samples of their raw statements. 
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Table 5 
Sample raw statements of the respondents 
 

Themes Definition/ 
Description Sample Quotes 

School 
Performance 

Some 
reactions of 
the students 

in both 
modalities 
about their 

performance 
in MAPEH 
during the 
pandemic 

“Sobra po akong nahihirapan sa 
aking pag-aaral. Gusto ko na nga 

pong huminto ng pag-aaral kase po 
wala naman nagtuturo sa akin sa 
bahay. Busy ang parents ko po sa 

work”. 
(Student of MDL class, 2021) 

 
“I really enjoyed our classes in ODL, 
daming ways kaming matuto. Kaya I 
can say na magiging maganda talaga 
ang grades ko this time sa MAPEH.” 

(Student of ODL class, 2021) 
 

Challenges 
Experienced 

Some 
comments of 
the parents 
regarding 
challenges 

experienced 
by their 
children 

during the 
pandemic. 

“Sobrang daming challenges ang 
kinaharap ng aking anak sa Modular 

Distance Learning. Hirap na hirap 
siya dahil walang teacher na 

nagtuturo sa kanya tapos wala din 
siyang classmates na pedeng 

makausap tungkol sa kanilang 
assignment.” 

(Parent of MDL student, 2021) 
 

“Konting challenges lang ang na-
experienced ng anak ko sa ODL 

since ang teacher naman niya sa 
MAPEH ay laging available sa 
kanilang needs. If they have 

questions or clarifications, madali 
itong na address ng teacher.” 
(Parent of ODL student, 2021) 

 

Effect of 
Challenges 
to School 

Performance 

Some 
comments 

made by the 
students 
about the 
effects of 

these 
challenges to 
their school 

performance. 

“Tunay na naka-apekto po sa MAPEH 
performance ko ang aking 

napagdaanan ngayong pandemic. Lalo 
pa at ako ay MDL, sobrang hirap na 

walang teacher na nagtuturo ng 
lessons. Hindi na ako nag- expect ng 

mataas na grade s MAPEH.” 
(Student of MDL class, 2021) 

 
“I had a great time during our MAPEH 
subject. I don’t experience much of a 
challenge since ODL naman kami at 
always present ang teacher namin. 
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Themes Definition/ 
Description Sample Quotes 

Maybe, I will receive more than 90 as 
my average.” 

(Student of ODL, 2021) 
 

 
CONCLUSIONS 

Based on the findings, the following conclusions 
were drawn: 

1. Students with constant communication with 
their MAPEH teachers have a greater chance of getting 
high grades in the subject. Interaction and guidance 
of the teacher played a vital role even in distance 
learning. 

2. By using the grades of the respondents, it can 
be inferred that ODL set-up is better than MDL in 
learning the MAPEH subject. Since it is a performance 
based-subject, teachers’ guidance and presence are of 
prime importance. Though constant communication 
was offered by the MAPEH Teachers through group 
chats, messenger and calls, it can’t replace the 
valuable interaction between the students and the 
teachers.  

3. MDL respondents experienced greater 
challenges than ODL during pandemic. It is expected 
that ODL will easily adapt and adjust to the new 
learning modality because of the presence of the 
teacher. Home facilitators are responsible in making 
the learning tasks easier for the students. 

4. The challenges experienced by the respondents 
during the pandemic greatly affect their performance 
in MAPEH subject. The lesser challenges experienced 
by the respondents, the higher the grade they 
received. The higher the challenges experienced by the 
respondents, the lower the grade the respondents got. 
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Abstract 
 

This study aims to increase the research 
productivity of faculty members through U-
RESEARCH intervention. This quantitative descriptive 
research utilized frequency count and percentage. The 
percentage of increase is determined through a 
comparison of the pre and post-implementation 
results. The data on the research performance before 
and after the U-RESEARCH intervention shows a 
relative increase by 350% in the number of research 
studies proposed, while a 200% increase in the 
number of research studies completed and presented. 
The number of teachers engaged in research also 
increased by 300%. This implies the effectiveness and 
efficiency of the implementation of the U-RESEARCH 
intervention in improving the research productivity of 
the teachers. This study is limited only to the teacher-
researchers as per data of their engagement in 
research in terms of the number of studies proposed, 
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completed, and presented as well as the number of 
faculty engaged in research writing before and after 
the U-RESEARCH intervention. This first-ever school-
based research intervention is directed toward the 
goal of producing quality research outputs that the 
school, teacher, learners, and the community could 
benefit from. 
 
Keywords: U-RESEARCH, research productivity, 
intervention, faculty members 
 
INTRODUCTION 

Research is a difficult and time-consuming 
task. However, its outcomes and results are beneficial 
to people in a variety of ways. For years, the 
importance of conducting research has been 
emphasized in different agencies. Since 2015, the 
Department of Education (DepEd), the primary agency 
in charge of managing and governing the Philippine 
system of basic education, has been working to 
strengthen the research culture to improve the quality 
of education. To guide DepEd personnel and its 
stakeholders in the conduct of education research and 
utilization of research results, the department issued 
an order to adopt the Basic Education Research 
Agenda. This encourages the conduct of educational 
research by focusing attention on pertinent 
educational issues. 
 In departmental decision-making, program 
design, execution, plan formation, and adjustment, 
DepEd has continued to promote the utilization of 
research findings and evidence (Malipot, 2020). 
Furthermore, it is intended to truly strengthen the 
local implementation of programs and policies in 
which teachers are empowered to understand the 
existing issues and to assist them in determining what 
strategies can be implemented locally so that they do 
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not have to rely solely on the national office 
(Bayangos, 2020). 
 The program SALIK-SURI was established in 
the Schools Division Office of Cavite to develop 
research studies related to curriculum 
implementation, utilization of findings, and policy 
formulations based on research. Furthermore, the 
formation of the Schools Division Research Committee 
(SDRC) and the Municipal and City Research 
Committee (MRC) has served to encourage, guide, and 
monitor research concerns and outputs in their 
respective areas. 

According to Byrne (2018), there are benefits to 
teacher-led research. Projects and programs can be 
evaluated based on research results and findings in 
the actual classroom setting. Indeed, teachers as 
researchers are a great way of identifying and 
addressing issues and concerns that emerge in a 
classroom, which is the very basic unit in the field of 
education. 

Meanwhile, teachers’ desire for classroom 
evidence has increased which leads to more teachers 
conducting their research. This allows them to 
discover new ideas, disseminate results and 
contribute to the growing evidence-based around 
teaching and learning (Byrne, 2018). Conducting 
classroom research means identifying problems in the 
classroom and determining the solution to improve 
the teaching and learning process. Moreover, it has 
now become one of the major professional 
development concerns for teachers in the Philippines’ 
schools and is part of their performance appraisal 
(Ulla, 2017). 

Several studies were conducted to explore the 
challenges faced by teachers in conducting research. 
One common idea found in the studies of Ellis & 
Loughland (2016), Vasquez (2017), Norasmah and 
Chia (2016), Biruk (2013), and Zhou (2012) is the lack 
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of research knowledge and skills. In addition, Grima-
Farrel (2017) and Shiekh, Shiekh, Kaleem, & Waqas 
(2013) emphasized the importance of participating in 
research training and seminars. 
 Teachers were consistently encouraged to 
conduct basic and action research at the Amaya 
School of Home Industries (ASHI), one of Tanza's 
Technical-Vocational High Schools. During SY 2019-
2020, only two (2) teachers from junior and senior 
high schools, or one (1) percent, were able to complete 
their full manuscript and present it in the Division 
Research Forum, which is equivalent to one (1) action 
research paper produced and presented. This 
mediocre performance in research output should be 
improved. Addressing the issue of lack of research 
knowledge and skills through the delivery of relevant 
seminars, training, and workshops can help to 
alleviate the difficulties that teachers face when 
conducting research and, as a result, improve the 
school's research writing performance. 
 Project U-RESEARCH (Urging Research 
Enthusiasts to Search for Explanation Amidst 
Responsibilities toward Change), a school-based 
intervention project anchored to the division banner 
program SALIK-SURI, which started its 
implementation in SY 2017, planned an intervention 
through the conduct of research webinars, training, 
and forums designed appropriately for the new normal 
situation that aims to improve the research knowledge 
and skills of the teachers and further develop their 
research capability. It aims to increase research 
productivity among faculty members from writing a 
research proposal to a full manuscript. A Series of 
webinars were conducted. The first webinar covers 
how to come up with a title wherein the resource 
speaker discussed how to compose the title, 
introduction, and research problem. The participants 
submitted and presented their research titles. The 
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next webinar focused on how to write a research 
proposal. Presentation followed. Moreover, technical 
assistance was provided through consultation and 
mentoring via different modalities such as google 
meet, online messaging, texts, and calls. The teachers 
were fully guided in the whole research production 
journey. Through this intervention, the gap between 
teachers' lacking research knowledge and skills, as 
commonly revealed in the studies, shall be further 
addressed. This school-based intervention activity is 
focused and directed towards the goal of producing 
research outputs that the school, teachers, learners, 
and community could benefit from.  
 This study determined the effectiveness of U-
RESEARCH as a school-based intervention activity 
through an online platform which improved the 
research productivity of the teachers at Amaya School 
of Home Industries. The researchers focused on 
determining the number of research studies proposed, 
completed, and presented and the number of teachers 
engaged in research. Furthermore, the results can 
help the U-RESEARCH team and the school in 
defining the next step to take to achieve the goal of 
increasing the quality of research produced, 
presented, and, if possible, published. 
 
METHODS 
 The participants of this study included 
teachers from Junior and Senior High school who 
participated in the U-RESEARCH intervention in the 
form of webinars. All teaching and non-teaching staff 
were encouraged to join in this online school-based 
event.  However, not all of them took part. Participants 
were determined through voluntary sampling. Only 
those who voluntarily engage themselves in 
conducting research in terms of formulation of title, 
crafting research proposal, and writing the full paper 
were the actual participants of this study. Their 
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engagement in all phases of the U-RESEARCH 
intervention such as research production, oral 
presentation, and submission of outputs served as 
sources of data for this study. In addition, relevant 
information and related studies were gathered from 
reliable sources through available online platforms. 
 This research utilized the quantitative research 
design and descriptive type to describe the status of 
research proposed, completed and presented and 
teachers engaged in research. The data gathering 
procedures included the collection of research outputs 
and keeping track on researchers’ engagement such 
as participation in research forums for presentation. 
Actual count of the number of research proposed, 
completed, presented and the number of teachers 
engaged in research were identified through frequency 
count. Percentage was used to determine the increase 
in the research status before and after the 
implementation of the intervention. 
 The researchers ensured to undertake 
appropriate procedures prior to the implementation of 
the program such as seeking approval from the school 
head and district supervisors. Likewise, in conducting 
the study, approval of the authorities was asked for.  
The participants were encouraged to voluntarily 
participate in the webinars and come up with their 
own study and eventually became the basis for this 
action research. 
 
RESULTS 
 Table 1 shows that there are only four (4) 
research studies proposed, completed and presented 
and there are only (6) six teachers engaged in research 
before the implementation of U-RESEARCH 
intervention in year 2019-2020.  
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Table 1 
Number of research proposed, completed, and 
presented and number of teachers engaged in research 
before the u-research intervention 
 

Year  
 

Number of Research Number 
of 

Teachers 
Engaged in 
Research 

Proposed Completed Presented 

2019 3 3 3 4 
2020 1 1 1 2 
Total 4 4 4 6 

 
 

Table 2 shows that there are only 18 research 
studies proposed, and 12 research studies completed 
and presented and there are 24 teachers engaged in 
research after the implementation of U-RESEARCH 
intervention, in year 2021. Byrne (2018) claims that 
teacher-led research has benefits. The study was done 
in real school classrooms, so teachers can contribute 
to evidence-based practice. Teachers can use their 
research skills to identify and address problems and 
concerns that develop in the classroom, which is the 
most fundamental unit in the subject of education 
 
Table 2 
Number of research proposed, completed, and 
presented and number of teachers engaged in 
research after the u-research intervention 
 

Year 
 

Number of Research Number 
of 

Teachers 
Engaged in 
Research 

Proposed Completed Presented 

2021 18 12 12 24 
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Table 3 
Percentage of increase in the number of research 
proposed, completed and presented and the number 
of teachers engaged in research 

 

Year 

Number of Research Number 
of 

Teachers 
Engaged 

in 
Research 

Proposed Completed Presented 

2019-2020 
(Before) 

4 4 4 6 

2021(After) 18 12 12 24 
Percent 
Increase 350% 200% 200% 300% 

 
Table 3 shows that there is a significant 

increase by 350% in the number of research studies 
proposed, and 200% in the number of research 
studies completed and presented. While a 300% 
increase was achieved in the number of teachers 
engaged in research. According to ULA (2017), doing 
classroom research means knowing what the problem 
is in the classroom and how it can be addressed to 
improve the teaching and learning process. The 
research webinar has now become one of the major 
professional development for teachers in the 
Philippines’ schools and is part of their performance 
appraisal 
 
DISCUSSION 

According to RA 9155, one of the bases for 
important reforms and policy development is the 
educational research and studies. To encourage 
teachers to conduct research, they must have the 
necessary knowledge and skills. One of the things 
researchers do is to capacitate teachers through 
webinars. This will also strengthen the culture of 
research in our school. This also explains why every 
teacher, or anybody involved in education, should 
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conduct a study to find solutions to problems that 
arise in the classroom or institution. 

 One of the RPMS indicators is to use research-
based knowledge and principles of teaching and 
learning to enhance professional practice. Teachers 
confront a range of obstacles on a daily basis, 
especially when it comes to delivering their lessons. 
Teachers that make it a habit to conduct daily 
research to improve their class presentation will 
notice continuous improvement. Similarly, as stated 
in Ulla and Acompanado (2017), conducting 
classroom research entails identifying an issue in the 
classroom and determining how to fix it in order to 
improve the teaching and learning process.  

U-RESEARCH planned the webinar as part of 
its intervention for the best benefit of teacher-
researchers. The research webinar has now become a 
key source of professional development for teachers in 
the Philippines, and it is now included in their 
evaluations (Ulla, 2017). Since pandemic webinars 
have grown in popularity, researchers feel that they 
should be well-planned and coordinated with other 
organizations that may, in some way, disrupt 
teachers' schedules in conducting their classes. 
Attending webinars can assist teachers in gaining 
knowledge but doing so in a step-by-step manner will 
be more beneficial because providing material all at 
once would overwhelm them, and they will be unable 
to absorb and apply the information. Our step-by-step 
explanation of each study part assisted our teachers 
in writing their own research projects. This initiative 
was made feasible through the effort of the U-
RESEARCH team, which is made up of 
representatives from each department. Through the 
research findings and recommendations, the project 
can be implemented more effectively and efficiently. 
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CONCLUSIONS 
 Findings show that before the U-Research 
intervention only a few teachers involved themselves 
in research studies. This prompted the researchers to 
make an intervention. The method that was created 
by the researcher to capacitate the teachers in doing 
research showed efficiency upon completion of this 
research. Teachers, as we can see, just need to be 
equipped to accomplish more. Teachers can join as 
opportunities arise. They must be pushed to their 
limits to see what they are capable of.  

The implementation of the U-RESEARCH 
intervention greatly helped the researchers from 
crafting the proposal, then to writing the full 
manuscript and to the presentation as well. If 
continued, the result will contribute a significant 
impact to the teachers and school research 
performance. 

The massive increase demonstrates the 
effectiveness of U-RESEARCH intervention. The 
conduct of research webinars, training, and forums in 
the new normal aided the teachers to improve their 
research knowledge and skills and further develop 
their research capabilities. Participation in research 
colloquiums and conferences could benefit the 
researchers through first-hand exposure to new 
methodologies, styles, and concepts of research. 
Moreover, studies related to this are highly 
encouraged to improve the implementation of the 
intervention. Results and findings of this study are 
clear basis of its effective implementation. Thus, 
should be properly disseminated to the school and the 
community. 
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Abstract 
 

This research aimed to examine the 
effectiveness of Project READ in improving the reading 
level skill of Grade 7 struggling and non-readers. The 
reading intervention program was designed to 
acclimate to distance learning through various remote 
means such as virtual conferencing, video watching, 
phone calling, audio listening and home visitation 
with the distinguish role of home facilitators. The 
researchers used purposive sampling for the target 
respondents were the struggling and non-reader 
students who happened to be the seven clienteles 
across Grade 7. The selected students underwent the 
program for fourteen (14) weeks developing their 
reading skill in recognition and utterance of sounds, 
words, phrases, and sentences. Paired Sample T-test 
was utilized with the value of t as to 8.08 from 0.05 
significance level which indicated that the program 
achieved its goal. Therefore, the proponents 
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recommend that distance reading intervention 
program be continued in order to address the needs 
and deficits of Grade 7 students' reading skills. 
Furthermore, due to its convenience and strategic 
qualities, the redesigned project can also be 
considered in a face-to-face context. 
 
Keywords: Project READ, Reading Intervention 
Program, struggling readers, non-readers, distance 
learning 
 
INTRODUCTION 

Every individual must achieve literacy, which 
encompasses a variety of learning in attaining goals, 
expanding knowledge and potential, and, most 
importantly, contributing to the welfare of the 
community and society (UNESCO, as cited in 
Montuya, 2018). In its plainest picture, it is the ability 
to identify, grasp, translate, generate, communicate, 
and calculate using printed and digital media written 
materials related to several contexts and frameworks. 

Even though most children learn to read 
effectively, many young Filipino learners who have 
completed elementary school are still unable to read 
well enough to satisfy the demands of today's 
competitive, technology-driven society. In fact, the 
Baguio City local government, via Senate Basic 
Education Committee Chairman Sherwin Gatchalian, 
was advised to address the growing rate of non-
readers and frustration-level readers in public schools 
around the country (Dumlao, 2019). The future of 
these children might be imperiled since 
comprehension is already compromised because they 
are not able to understand even a single word due to 
their difficulty in reading. This disturbing reality will 
not just affect the English subject but all other 
English taught subjects like Mathematics, Science, 
TVE/TLE and the likes. This alarming fact needs to be 
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addressed even in this time of pandemic, ergo, having 
strategic reading intervention program in the new 
normal is extremely imperative so no child will be left 
behind.  

As a result of the worrisome number of non-
readers, the school was able to adopt and strengthen 
the reading programs mandated by the Department of 
Education through the Early Language, Literacy, and 
Numeracy Program, or DepEd Order No. 12, s. 2015. 
The department issued policies and orders in support 
of Every Child A Reader Program (ECARP) which is the 
DepEd flagship program in reading, aiming to make 
every Filipino child a reader at his or her own level, 
and to support this, the Division of Cavite 
implemented the Project SPARK (Sustainable Practical 
Approach to Reading for Kids). In line with this, 
Amaya School of Home Industries, in support to 
DepEd’s banner program for reading, crafted two 
reading programs and one of those specifically help 
the struggling and non-readers focusing on the Grade 
7 learners. In fact, this reading program has been 
running since 2011 spearheaded by Mrs. Melissa D. 
Cuaco, who is now a Teacher III, in line with the 
DepEd Order No. 70, s. 2011 or the ECARP. At first, it 
was named NCLB (No Child Left Behind), and 
eventually changed into 4R’s and S (Reader’s 
Readiness Redirects Rapport and Success) in the year 
2017. And now, to acclimate with the new normal way 
of education, generally known as distance learning, it 
is renamed to Project READ (Reading Enhancement 
Adapted for Distance Learning) which is modified and 
improved by means of various distance learning 
strategies like sessions via phone call, virtual meeting, 
video tutorial and home visitation aided by home 
reading facilitator and teacher-in-charge. This is to 
still adhere to its main goal and that is to improve the 
reading skill of Grade 7 struggling and nonreaders.  
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Numerous facets of educational program, 
prospectuses, and teaching practices have been 
redesigned since the usage of technology in the arena 
of education. These advancements have a significant 
impact on distant education, which is a field that 
vividly reflects current technological trends. According 
to Simonson (et al, 2019) distance learning must 
address crucial matters such as how educators can 
interact with students and how they may study 
effectively and efficiently under a variety of 
circumstances. Many varied methods and materials 
are used in today's multimodal world of distant 
education, such as written texts, instructional videos, 
various multimedia digital platforms, and speech 
networks (Simonson et al., 2019). 

Distance learning platforms and devices have 
evolved to meet countless demands and needs direct 
to advances in technology and applications. Now more 
than ever, it is developing into a viable option not only 
during tragedies and calamities such as pandemic 
shutdowns, but also to support face-to-face and 
virtual instructive modalities, allowing educators to 
teach students anywhere and anytime. In fact, apart 
from modular learning, one of the most widely 
employed modalities is online learning. Here, various 
digital platforms and virtual means are being utilized 
to carry on education. Basically, it could be done 
through synchronous classes where students are 
meeting with their teachers in real time through 
videoconferencing applications and websites. On the 
other hand, when instructions, materials and outputs 
are only to be disseminated virtually without any 
meetings and conferences, it is addressed as 
asynchronous mode. This is feasible by means of 
email, forum, and discussion media (Erumit, 2021). 
Thus, distance education is now buying the time of all 
the people in the education sector to continue learning 
amidst this health crisis.  
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In the education sphere, ICT indicates the 
incorporation and management of a variety of 
information and communication technologies to 
augment capability and possibility for enhancing, 
enriching, and producing a better culture of learning 
ecosystem and a more effective learning course. 
Expanded use up and display of ICT in education has 
been indicated to have a significant and satisfactory 
impression on students' accomplishment in a surplus 
of studies. In an account circulated by Japan's 
National Institute of Multimedia Education, Aoki 
(2010) found that "students with incessant exposure 
to ICT know-how over education confirmed improved 
'knowledge,' performance skills, advanced 
competences, and were enthusiastic to put in more 
effort into learning than their counterparts" (Aoki, 
2010 as cited in Erumit, 2021). 

Furthermore, children and their families were 
affected by the COVID-19 pandemic which made them 
always remain at home. Hence, the education during 
the COVID-19 situation paved way to distance 
learning modalities such as the online and modular. 
Many parents acknowledge that they are the ones that 
assist their children in completing schoolwork. In this 
course of the pandemic, the role of parents had a 
significant impact on the use of remote learning. 
Apparently, the most palpable influence of parents is 
a motivator to promote children's enthusiasm and give 
importance to learning (Lilwati, 2020 as cited in 
Novianti, 2021). Therefore, the researchers found it 
vital that parents/ guardians or any knowledgeable 
ones should partake in the reading development of 
students who are struggling in this aptitude.  

Good readers should be able to decipher words 
but since struggling and non-readers are having 
difficulty in decoding words, comprehension is at risk. 
Truthfully, understanding how the language works is 
complex so it needs to be treated hand in hand, hence, 



 

 

84 

this project will reteach the foundation of language to 
the clientele through phonetics, the study of sound 
units, alongside with decoding of words, phrases, and 
sentences. It is worth noting that, to teach reading 
comprehension effectively, the basic foundations of 
language must be taught, as "text comprehension is 
the goal of reading" (Winch & Holliday, 2010b). On 
that note, checking if these strategies in the new 
normal are effective to improve the reading level skill 
of the students is vital. If the problem is solved, 
struggling and nonreader students will accomplish 
their goals and reach their full potential, and both 
students and teachers will meet the goals of the 
teaching and learning process. 

 
METHODS 
Participants and/or other Sources of Data and 
Information 

Purposive sampling was employed by the 
researchers in determining their subjects. Therefore, 
the respondents of the study were the seven (7) 
identified Grade 7 struggling and nonreaders based on 
the conducted survey and initial reading assessment 
in the first two weeks of the opening of classes, S. Y. 
2020-2021 by the English teachers. The study used 
the Pre-experimental Design, generally, the One 
Group Pretest and Posttest Design in the treatment of 
data which was administered to all the identified 
clienteles of the program. 

 
Data Gathering Methods 
Pretest Stage 

A virtual launching orientation was conducted 
and attended by the clienteles, guardians/ parents, 
G7 English teachers, researchers, head teacher, and 
the principal about the reading intervention program, 
Project READ. On the same week, English teachers 
and researchers home visited each of the clienteles for 
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the following reasons:  
1. signing of agreement and consent forms by 

the guardians and learners;  
2. administering the 30-item pretest to the 

clienteles;  
3. demonstrating the process and reading 

session to the home reading facilitators, and;  
4. giving the reading materials and worksheets.   

Program Implementation  
The identified seven (7) respondents and 

reading clienteles underwent the program for the next 
twelve (12) weeks. The reading materials and 
worksheets used by the English teachers were the 
Dolch Basic Sight Words, Phrases and Sentences 
since the main objective was for the struggling 
students and nonreaders be able to recognize, read, 
and utter English words and such. Four (4) weeks 
were given for each Dolch Basic Sight Phase (words, 
phrases, and sentences) to be learned by the 
respondents with the aid of the home reading 
facilitators and reading teachers. 

 Every week, respondents were asked to answer 
and master a set of Dolch Basic Sight Words, Phrases, 
and Sentences. The reading sessions between the 
client and his/her home reading facilitator were done 
depending on the availability and convenience of the 
guardian/ parent. Nonetheless, the reading teachers 
ideally proposed the session to be directed every 
Friday afternoon (4:00-5:00) or Saturday morning 
(9:00-10:00). The home reading facilitators, as 
mentioned, initially taught the learners whereas the 
reading teachers did the upskilling and follow-ups 
virtually and distantly through phone calls and online 
conferences a day or two after the home reading 
session.  

Consequently, instructional videos and audio 
clips were weekly provided both for the home reading 
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facilitators and clienteles for the assurance of 
proficiency and mastery. Furthermore, a monthly 
monitoring was supervised by the reading teachers 
every after each phase to check the progress of the 
learners. 
 
Posttest Stage 
 After the last set of the reading material, a 30-
item posttest was administered to check the 
significant improvement of each of the clienteles who 
went through the reading intervention program.    
 
Data Analysis Plan 

Quantitatively, this study used descriptive 
statistics such as mean, standard deviation (SD), and 
mean percentage score (MPS) to analyze the test 
results of the respondents. The clienteles were 
classified as frustration, instructional, and 
independent readers based on the scores of their tests. 
Moreover, researchers used inferential statistics such 
as the Paired Sample t-Test to determine if there was 
a significant difference in the reading level skill of the 
selected Grade 7 students before and after undergoing 
Project READ. 
 
RESULTS 

The updated assessment instrument, Phil-IRI, 
is made up of a set of graded passages that are given 
to the whole class and to individual students in order 
to identify a student's reading level (Llego, 2018). 
Table 1 below shows the reading level that the 
researchers adopted in the Phil-IRI which apparently 
has been utilizing by the school for quite some time 
already. 
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Table 1 
Reading level of the students used by Project READ 
 

Category Percent of Word 
Accuracy 

Correct 
Words 
Read 

Independent 
Level (Ind) 
 

90-100% word 
accuracy 9/10 

Instructional 
Level (Ins) 
 

70-80% word 
accuracy 7-8/10 

Frustration 
Level (F) 

60% below word 
accuracy 6/10 below 

 

Students Reading Level Skill Before the 
Implementation of Project READ 

 As mentioned, the clientele respondents were 
identified based on the initial survey and assessment 
administered by the English teachers in the first two 
weeks of the class opening SY 2020-2021 (1st 
pandemic School Year). Apparently, due to health 
restrictions and drawbacks caused by COVID-19, the 
reading teachers found it quite challenging and 
difficult to find clienteles. Some of the challenges were 
modes of communication, availability of guardians/ 
parents, and lastly, cooperation of guardians and 
learners themselves. Nevertheless, despite these 
challenges and because of the teachers’ eagerness and 
effort, out of 1,424 Grade 7 students, 34 had 
underwent the initial screening. However, teachers 
were able to assess and filter all the potential 
clienteles into seven (7) learners who were convinced 
and encouraged to undergo the reading intervention 
program. After the project launching, teachers and 
researchers administered the pretest and the result is 
reflected on the table below. 
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Table 2 
Pretest results with reading levels, mean, SD,and  
MPS 
 

Student 
Word  
(10 
pts) 

Phrase 
(10 
pts) 

Sentence 
(10 pts) 

Pretest 
(30 Pts) 

Reading 
Level 

A 4 (F) 6 (F) 3 (F) 13 Frustration 
B 6 (F) 5 (F) 4 (F) 15 Frustration 
C 3 (F) 2 (F) 2 (F) 7 Frustration 

D 5 (F) 7 (Ins) 5 (F) 17 Frustration 

E 5 (F) 4 (F) 3 (F) 12 Frustration 
F 6 (F) 7 (Ins) 5 (F) 18 Frustration 

G 5 (F) 6 (F) 4 (F) 15 Frustration 

Mean 4.86 5.29 3.71 13.86 Frustration 

SD 1.07 1.80 1.11 3.67  

MPS 48.57 52.86 37.14 46.19  

 
As indicated in Table 2, all the clienteles fell under 

the frustration reading level with an average mean 
score of 13.86 over 30 item test and with a mean 
percentage score (MPS) of 46.19 which was beyond the 
usual target of 75. 

 
Students Reading Level Skill After the 
Implementation of Project READ 

 As planned, the clienteles underwent the reading 
intervention program acclimated in the new normal or 
distance learning. In the initial operation of the 
program, persons involved (learners, guardians/ 
parents, teachers) found it tough and difficult. 
However, due to internal and external encouragement 
and collaboration, it was then that its course ran 
efficiently as time went by. The result of the posttest 
manifested its accomplishment.  
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Table 3 
Posttest results with reading level and mean, SD, 
MPS.   
 

STUDENT 
Word  
(10 
pts) 

Phrase 
(10 
pts) 

Sentence 
(10 pts) 

Pretest 
(Total of  
30 pts) 

Reading 
Level 

A 10 
(Ind) 9 (Ind) 8 (Ins) 27 Independent 

B 9 (Ind) 9 (Ind) 7 (Ins) 25 Instructional 

C 10 
(Ind) 

10 
(Ind) 10 (Ind) 30 Independent 

D 10 
(Ind) 9 (Ind) 8 (Ins) 27 Independent 

E 10 
(Ind) 

10 
(Ind) 9 (Ind) 29 Independent 

F 10 
(Ind) 9 (Ind) 10 (Ind) 29 Independent 

G 10 
(Ind) 

10 
(Ind) 10 (Ind) 30 Independent 

MEAN 9.86 9.43 8.86 28.14  

SD 0.38 0.53 1.21 1.86  

MPS 98.57 94.29 88.57 93.81  

 
 

The data in Table 3 clearly exhibits the increase 
on the test result compared to the initial one. It shows 
that 6 of the clienteles became independent and the 
other one was instructional coming from all of them in 
frustration reading level.  

 
Table 4 
Gained difference/ increase of pretest and posttest 
 
 Pretest Posttest Difference/ 

Increase 
Mean 13.86 28.14 14.28 
SD 3.67 1.86 1.81 

MPS 46.19 93.81 47.62 
 



 

 

90 

Significant Difference of the Reading Level Skill of 
the Students Before and After the Implementation 
of Project READ 

Finally, in verification of the significant 
difference of the pretest and posttest results of the 
clienteles, a Paired Sample t-Test was dispensed. As a 
result, the value of t is 8.075729 while the value 
of p is .00019 which implies that the result is 
significant at p < .05. Since the computed t-value is 
less than the adapted level of significance, results 
revealed that there was a significant difference on the 
reading level skills of the selected G7 students before 
and after undergoing Project READ.  

 
DISCUSSION 

Data shows an overwhelming increase of the 
test results which indicated a substantial impact of 
accomplished level that the program, Project READ, 
has achieved its goal in improving the reading level 
skills of the selected students. The integration of 
various strategies has positively contributed to the 
development of the students’ reading level skill. The 
assimilation of ICT and multimedia as part of the 
strategies was found to be substantial. This was 
supported by Aoki (2010) (as cited by Erumit, 2021)) 
as reflected in a report published by Japan's National 
Institute of Multimedia Education, she found that 
"students with continuous exposure to ICT technology 
through education demonstrated better knowledge, 
presentation skills, innovative capabilities, and were 
willing to put in more effort into learning than their 
counterparts."  

Additionally, the role of the guardians and 
parents in this reading intervention program has 
proven its positive impact similarly to what Novianti 
(2021) found out in their study. They concluded that 
the role of parents in the COVID-19 outbreak had a 
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profound impact on the usage of remote learning 
specifically as motivator to boost children's 
enthusiasm and interest in learning and as a teaching 
facilitator in directing the learners. Evident in the 
procedure of the respective reading intervention, the 
strengthened partnership between the guardians/ 
parents and teachers resulted to achieving the 
purpose of the program. However, as aforementioned, 
due to health restrictions in the first pandemic surge 
at the beginning of the school year, limited number of 
respondent-clienteles were filtered and joined the 
program.  
 
CONCLUSIONS 

 It is highly recommended that the new normal 
means of distance reading intervention program be 
continued in order to address the needs and deficits 
of Grade 7 students' reading skill. Furthermore, due 
to its convenience and strategic qualities, the 
redesigned project can also be considered even in a 
traditional classroom setup or in a face-to-face 
context. 
 In the case of study, researchers found out that 
distance reading program, like of the Project READ, is 
still possible. In fact, modified strategies and 
approaches adapted to distance learning are more 
dependable. On that basis, one of the crucial factors 
to the program's success is the active participation of 
parents and guardians as home reading facilitators. 
Furthermore, well-planned procedure of the remote 
strategies should also be taken into account by the 
implementors such as the teachers and the school 
itself.  
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Abstract 

 
The study sought to determine the efficacy of 

guided teaching strategies in reading embedded in the 
Reinforced Home Reading Remediation Program in 
Indang National High School during the First Quarter 
of School Year 2021-2022.  Quantitative research 
design was utilized in the study.  It involved twenty-
six (26) Grade 7 students who have been found to be 
frustrated readers based on Phil-IRI post-test results.  
Guided teaching strategies were communicated to 
concerned remedial reading teachers and home 
learning facilitators to scaffold reading activities.  
Reading materials were provided each student and 
reading progress was likewise monitored.  Oral and 
silent reading profile were gathered and tabulated 
toward the end of the learning quarter.  Data were 
analyzed using paired sample t-test to determine the 
level of influence the program has had on learners’ 
reading level.  Results revealed that the program is 
highly significant in influencing both word recognition 
and comprehension skills of Grade 7 students. 
 
Keywords: Reinforced Home Reading Remediation 
Program, guided reading strategies 
 
 
 
 



 
95 

INTRODUCTION 
Reading is one key foundational skill students 

need to acquire and master to meet the demands of 
the 21st century as success in varied learning areas is 
largely dependent on their level of reading and 
comprehension.  “We live in an age where we overflow 
with information, but reading is the main way to take 
advantage of it” (Davis, 2014).  In its continuous 
mission to make every child a reader, the Department 
of Education (DepEd) has been exhausting ways to 
dramatically strengthen reading instruction and 
remediation to effectively enhance reading levels of 
students thereby resulting in their academic success.  
Hence, all schools are mandated to have a research-
based and data-driven reading program (DepEd, 
2018) to address these pressing academic concerns. 

To thrive in an increasingly dynamic, 
interconnected and highly digitized society, Junior 
High School (JHS) students need to have emerged 
from the “learning to read” phase to the “reading to 
learn” dimension of their learning process.  Failure to 
do so would entail reading gaps which result in 
frustration both among teachers and students. 

The JHS curriculum in reading highlights 
higher order thinking skills that require students to 
draw conclusions, evaluate text content, and 
synthesize essential information, among others.  
However, students who struggle with their decoding 
and reading comprehension would certainly find these 
competencies overwhelming due to their level of 
difficulty which exceeds their rather low 
comprehension level.  
Since the JHS reading curriculum aims to equip 
students with the necessary skills to survive the 
academic rigors of Senior High School, improving 
decoding and reading comprehension level of students 
to coincide with their actual grade level is of prime 
importance.   
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The last three consecutive school years have 
witnessed a considerable number of in-coming Grade 
7 frustrated readers in Indang National High School 
(INHS).  Despite this, the Department of Education 
(DepEd) has continuously been expending its 
initiatives and resources to promote and sustain 
reading and literacy skills among 21st century 
learners.  Hence, anchored with DepEd’s nationwide 
initiative in 2019, Hamon: Bawat Bata Bumabasa, the 
researcher, supported by concerned learning leaders 
in INHS has been propelled to devise Reinforced Home 
Reading Remediation Program.  The program could 
become an effective school measure to close decoding 
and reading comprehension gaps Grade 7 frustrated 
readers frequently experience.  The program likewise 
aims to produce confident and proficient readers who 
can autonomously perform tasks which demand 
utmost understanding. 

Amid the global health crisis, the conduct of 
Reinforced Home Reading Remediation Program in 
INHS has its share of challenges in the absence of 
face-to-face interaction between teachers and reading 
remediation students.  On the other hand, Grade 7 
students learning at home enjoy a considerable 
amount of academic free time every day given that 
they themselves manage their time in accomplishing 
assigned learning tasks.  Hence, the inclusion of 
reading time in their daily learning schedule would 
not pose any conflicts nor complications whatsoever. 

Additionally, conducting home reading 
remediation will give opportunities to parents as home 
learning facilitators to guide, assess, and monitor 
their children’s reading and literacy level.  Research 
evidence has shown that young learners taught 
reading by their parents at home account for improved 
academic achievement, among others (American 
Federation of Teachers, 2007).   
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Considering all these, the conduct of Reinforced Home 
Reading Remediation Program for struggling readers 
in INHS should nevertheless be considered in the light 
of the COVID-19 pandemic. 
 
Reading Remediation 
 According to researchers at Yale University, 
students who have difficulties in reading in third 
grade will continue to struggle in reading in high 
school (Casey, 2010).  However, Melekoglu and 
Wilkerson (2013) posited that focusing on struggling 
adolescent readers is even more crucial because they 
are reluctant to improve their reading skills although 
it is evident that they lack the necessary skills to be 
categorized as proficient readers.  Concerned school 
officials and reading specialists must carry out 
immediate action to assist students who have not 
mastered the art of reading past their third grade. 
Further, students who are behind their peers in terms 
of reading proficiency and comprehension are about 
three times more likely to dropout or fail to graduate 
from high school than those whose level of reading 
comprehension coincides with their actual grade level 
(Talley, 2017).  It is imperative to address these 
seemingly alarming statistics since reading and 
literacy are core learning competencies that dictate 
learning success or the lack of it.   Reading 
remediation is a school-based program which aims to 
assist students with reading difficulties by initially 
identifying their current reading level and closing the 
gaps through the provision of select teaching 
strategies until such time that students’ reading level 
becomes parallel with their actual grade level.  Since 
the concept of reading to comprehend is also called 
the whole language approach (Barry, 2008), reading 
remediation program is an avenue that affords 
students the confidence to become life-long readers.    
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Guided Teaching Strategies in Reading 
Cheek and Ortlieb (2013), in their School-based 

Interventions for Struggling Readers have outlined 
strategies to encourage reading success.  Foremost in 
their strategy list are guided teaching strategies in 
reading inclusive of the following steps: 

● Introduce the text – where the teacher asks 
leading questions to entice students’ interest 
and to invite them to read the text.  
Additionally, this phase accounts for schema 
activation where students’ prior knowledge is 
put to the core. 

● Walk through the text together – where both 
teacher and students glean through the text by 
highlighting its key elements.  This step 
gradually ‘transports’ students into the ‘text 
environment’ where their level of anticipation is 
increased, and their curiosity is further 
enticed. 

● Introduce unfamiliar words – where the teacher 
deliberately adjusts the readability level of the 
text to ensure ease of understanding among the 
readers.  This phase also provides vocabulary 
improvement. 

● Read the text – where students are given 
autonomy to read and understand the text 
given that the previous phases have 
strategically prepared them toward a better 
understanding of the given text. 

● Answer comprehension questions – where both 
teachers and students are given concrete data 
to gauge the reading process of the latter while 
guiding the former to evaluate the effectiveness 
of the strategies previously employed in the 
reading session. 
The current study aims to find out the effect of 

embedded guided reading strategies in Reinforced 
Home Reading Remediation Program to support 
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students whose reading skills fall under the 
frustration level.  The study specifically seeks answers 
to the following questions: 

1. What is the reading level equivalent of Grade 7 
students before the Reinforced Home Reading 
Remediation Program? 

2. What is the reading level equivalent of Grade 7 
students after the Reinforced Home Reading 
Remediation Program? 

3. Is there a significant difference on the reading 
level of Grade 7 students before and after the 
Reinforced Home Reading Remediation 
Program? 

 
METHODS 
Participants of the Study 

Allowing for purposive sampling technique, 
participants of the study include 26 Grade 7 students 
whose decoding and reading comprehension level fall 
under frustration based on the results of Philippine 
Informal Reading Inventory (PHIL-IRI) post-test 
administered in the previous school year.   

To arrive at valuable research outcomes, 
purposive sampling has been employed in this study.  
It is a convenient and cost-effective sampling 
technique which allows the researcher to get the 
better out of a small population of interest (Lamers & 
Badia, n.d.).  Additionally, purposive sampling allows 
for qualitative responses leading to better insights and 
more precise results. 

In favor of this study, PHIL-IRI pretest has been 
waived due to heightened quarantine restrictions 
brought about by the current health pandemic.  
Consequently, names of students who would undergo 
home reading remediation were determined based on 
their PHIL-IRI post-test results for SY 2020-2021.   

To further verify reading test results among 
participants, reading remediation students under 
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ODL were individually scheduled for an online reading 
test administered by their English teachers while 
those under MDL were tested by their respective 
reading remediation teachers as part of their weekly 
online Kamustahan routine.  In some cases, however, 
limited in-person reading assessment was conducted 
through home visitation.  Texts taken from PHIL-IRI 
package were utilized for this purpose. 
  
Data Gathering Methods  
Pre-Activity 

Grade 7 students who have been classified 
under the frustration reading level based on PHIL-IRI 
post-test results for SY 2020-2021 were initially 
endorsed by their respective English teachers to the 
Reading Coordinator for recording and consolidation.  
The Reading Coordinator, with the guidance of the 
Head Teacher in English then called for a faculty 
meeting of the English Department to distribute 
names of reading remediation students to their 
respective remedial teachers.  In turn, assigned 
reading remediation teachers informed concerned 
parents and students through varied social media 
platforms regarding their participation in the 
Reinforced Home Reading Remediation Program as 
part of the school’s advocacy to promote and enhance 
reading and literacy skills.  For reading remediation 
students under MDL, remedial teachers prioritized the 
inclusion of reading remediation strategies such as 
introducing the text, walking through the text 
together, introducing unfamiliar words, reading the 
text, and answering comprehension questions to 
parents in their Kamustahan since the latter acted as 
home reading remediation facilitators. 
 
Activity   

The Reinforced Home Reading Remediation 
Program was conducted during the First Quarter of SY 
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2021-2022 which covered the identification of 
students’ current reading grade level using reading 
materials at varied grade level equivalents.  Reading 
materials used were teacher-crafted, developed and 
collected under District of Indang’s banner program 
called Project REFIL or Reading Enhancement for 
Indang Learners.  Consequently, reading remediation 
teachers were equipped with guided reading strategies 
at their disposal as soon as each student’s current 
reading grade level was determined.  The same reading 
strategies were imparted to home reading remediation 
facilitators since they acted as active partners of 
reading remediation teachers in enhancing the 
reading and literacy skills of identified learners. 

Soft copies of reading materials categorically 
labelled as Level 1 to 3 were distributed to reading 
remediation students on a weekly basis.  Monitoring 
of reading progress was likewise done weekly through 
accessible online platforms for both MDL and ODL 
students.   
 
Post-Activity 

Individual and consolidated progress reports 
were accomplished at the end of First Quarter, SY 
2021-2022.  Similarly, silent and oral reading 
remediation profiles of Grade 7 students who 
underwent the program were reported toward the end 
of the observation period.  Such reports became the 
researcher’s bases in assessing the efficacy of the 
Reinforced Home Reading Remediation Program as 
evidenced by the improvement incurred in the reading 
performance of students involved in the program. 

While decoding of words inclusive of miscue 
analysis was the primary concern of the oral reading 
report, silent reading focused on student literacy skills 
as it accounted for their progress based on individual 
scores in a 10-item comprehension check exercise 
found at the end of each reading material. 
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Data Analysis Method 
Paired sample t-test was utilized to determine 

the effect of the embedded guided teaching strategies 
in reading in the conduct of the Reinforced Reading 
Remediation Program.  Paired sample t-test compares 
means where the two groups are correlated, such as 
data from the same participants before and after an 
intervention program (Longjian. 2018). 

Also, Fernandez (2020) argues that t-test is a 
statistical treatment compatible with a relatively small 
number of samples (20-30 samples).  As the current 
study employs 26 participants, t-test is considered an 
appropriate statistical tool to explore and make 
meaning out of the given data. 
 
RESULTS 

The foregoing presents and examines results 
obtained from the data gathered to shed light on the 
expressed research questions. 
 
Table 1 
Oral and Silent Reading Pre-test Results 
 

Pretest Mean Std. Deviation 
Oral Reading 13.88 2.6582 
Silent Reading 4.04 0.91568 

 
 Results of oral and silent reading pre-tests, as 
suggested in Table 1, reveal that the Oral Reading Pre-
test Mean is considerably higher than the Silent 
Reading Pre-test.  Such finding could have been the 
result of significant variations between the pre-test 
instruments themselves.  While the oral reading pre-
test, also known as Reading Miscue Inventory, 
accounted for the frequency of reading miscues (i.e., 
mispronunciation, repetition, substitution, etc.), 
silent reading pre-test consisted of a 10-item 
comprehension questions to check learners’ 
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understanding of the selection previously read.  
Hence, the former examined reading fluency whereas 
the latter explored comprehension skills. 
 Pre-test standard deviation (SD) result for oral 
reading shows that learners had varied reading 
miscues.  Given the pre-test SD for silent reading, it 
is interesting to note that their silent reading scores 
are noticeably closer to the Mean.  By interpretation, 
most learners scored 4 out of 10 in the comprehension 
task prior to the intervention program. 
 
Table 2 
Oral and Silent Reading Post-Test Results 
 
Post-Test Mean Std. Deviation 
Oral Reading 4.96 3.7146 
Silent Reading 8.08 1.80938 

 
 Table 2 indicates post-test results for both 
silent and oral reading.  Mean and SD results for oral 
reading reveal that learners’ errors in terms of 
decoding have averaged to approximately five (5) 
miscues with scores closely ranged within the Mean.  
Silent reading post-test results imply that majority of 
the learners scored 8 out of 10 in the comprehension 
check exercise after having undergone the reading 
intervention program. 
 
Table 3.1 
Comparative Results of Oral Reading and T-test Values 
 

Oral 
reading Mean SD p-value Int. 

Pre-Test 13.88 2.6582 0.000 highly 
significant Post-

Test 4.96 3.7146  
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 As shown in Table 3.1, there has been a 
substantial decrease in Mean based on the reading 
pre-test and post-test results.  These figures illustrate 
that the variety and frequency of oral reading miscues 
have significantly declined over the course of the 
reading remediation program.  This further implies 
that learners’ word recognition skills, or their ability 
to read words using phonetic knowledge, have notably 
improved. 
 Equally interesting to note is the obtained t-test 
value for oral reading.  Allowing for a p-value of .000, 
statistical analysis has found that there has been very 
strong evidence (p-value ˂ 0.001) of the highly 
significant difference between the oral reading pre-test 
and post-test results.   
 
Table 3.2 
Comparative Results of Silent Reading and T-test 
Values 
 

Silent 
reading Mean SD p-value Int. 

Pre-
Test 4.04 .91568 0.000 highly 

significant Post-
Test 8.08 1.80938  

 
 Table 3.1 puts forward silent reading pre-test 
and post-test results.  Mean scores explain the 
distinct rise of learners’ reading comprehension 
scores based on a 10-item test composed of questions 
with varying difficulties.  Such figures suggest that 
there has been a fundamental increase in learners’ 
comprehension skills, or their ability to create 
meaning.       
 Computed t-test value for silent reading 
indicates the considerable difference between pre-test 
and post-test mean scores.  Given that the p-value is 
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less than 0.001, statistical analysis likewise 
accounted for strong evidence that the difference in 
Mean scores for silent reading has been highly 
significant. 
 
DISCUSSION 

Overall, statistical findings from both oral and 
silent reading have revealed compelling results.  
Significance of these current findings advocates the 
value of reading scaffolding techniques as primary 
components of any reading remediation program.  
These findings are sound indicators in support of 
reading as an active activity rather than a passive 
exercise.  To make the most of learners’ reading 
experience, teachers and/or home learning facilitators 
should make available at their disposal strategies to 
guide the latter toward improved reading ability level.  
In doing so, reading as an activity could likewise be 
regarded as potentially profitable since with increased 
reading level comes improved reading confidence as 
well.   
 
CONCLUSIONS 

Supported by data in this study, it could 
therefore be ascertained that reading is one endeavor 
that necessitates home and community involvement.  
Consequently, a reading project which encourages the 
curation of a reading nook in every home could be 
launched under the initiative of the school reading 
coordinator.  A community-based reading project 
anchored on Brigada Pagbasa could likewise be put 
forward to reach out to target learners who would 
significantly benefit from the endeavor. 

Since instruction is an integral part of any 
intervention program, it could be suggested that 
reading instruction phase be reinforced until such 
time that learners can ‘withdraw’ from such phase as 
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they eventually emerge into becoming confident and 
independent readers themselves. 

Ultimately, as “reading self-confidence and 
family involvement showed significant relations with 
reading comprehension” (Melero, et.al., 2020), 
capacitating home learning facilitators and other 
concerned volunteers on the use of guided reading 
strategies should be considered in designing any 
home, school, and community-based reading 
program. 
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Abstract 

 
This paper aims to explore the integration of 

the Caviteño culture by Filipino virtual  English as a 
Second Language (ESL) teachers in their classes to 
promote intercultural awareness in the new normal. 
The researchers investigated the experiences and 
perceptions of five first-time online distance English 
teachers in a local public school about the Caviteño 
cultural integration in online ESL classes this 
pandemic through a case study. Through classroom 
observations and survey interviews, teaching 
practices were compared to the Intercultural 
Communicative Language Teaching (ICLT) framework 
as the basis for cultural integration in ESL 
classrooms. Common themes were extracted to form 
teaching guidelines for the Caviteño cultural 
integration in the virtual ESL classrooms. The 
findings revealed that the participants barely integrate 
the local Caviteño culture in their lessons due to 
limited understanding of intercultural integration, 
time restrictions, lack of resources, and misaligned 
lesson topics. The formulated guidelines recommend 
local comparisons and contextualization of language 
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practices through cultural and historical content, 
traditions, and localized norms in the said locality. 
Further exploration is needed on the effectiveness of 
these strategies among ESL learners. 

 
Keywords: Intercultural Awareness, Intercultural 
Communicative Language Teaching (ICLT), Caviteño 
culture, teaching strategies 
 
INTRODUCTION 

In a highly globalized world, language and 
culture have worked hand-in-hand in the field of 
communication. Bolton (2012) states that with the 
birth of the world Englishes, the world has been more 
open-minded on how the English language has been 
broadened by the use of different countries, with their 
own unique styles and usage (i.e. Singaporean 
English, Filipino English, etc.). Thus, Byram (1997) 
stressed the importance of Intercultural 
Communicative Competence (ICC) as having the 
blended skills in language interaction with the socio-
cultural norms to promote critical cultural awareness. 
Barany (2011) further supported this claim through 
Intercultural Communicative Language Teaching 
(ICLT) to promote ICC in language instruction. With 
the case of the local setup, Guia (2012) emphasized 
the need to promote and preserve the historically rich 
culture of the province of Cavite as a significant point 
in education through cultural integration and 
inclusivity. Visconde and Lazaten (2018) established 
that Filipino ESL teachers are already applying 
cultural integration in English language teaching 
through localization and contextualization. However, 
Federizon (n.d.) noted that the teachers are yet to be 
exposed to the proper cultural integration of their 
locality. With the rise of the digital learning platform 
in the face of the new normal, there is a growing need 
to promote cultural inclusivity where no culture must 
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be hegemonized despite the limitations of the 
pandemic. Thus, this research aims to explore the 
integration of the Caviteño culture in virtual ESL 
classrooms in promoting intercultural awareness in 
the new normal setting. 

It is important to view the teachers’ experiences 
and concerns on teaching ICC in online language 
classrooms across the globe. Tran and Seepho (2016) 
mentioned the need for the ICLT model which involves 
four steps: input or the exposure to authentic texts or 
cultural scenarios; notice or making comparisons and 
analyses about the target language and culture; 
practice or using authentic communicative exercises 
in culturally appropriate settings; and output, or 
active production of the learned language skills and 
cultural integration. Newton, et. al (2015) related 
Michael Bryam’s proposed concept of ICC as the main 
goal of ICLT for the right attitudes, knowledge, and 
communicative skills needed for intercultural 
awareness. Thus, language learning is no longer 
limited to the actual learning of the language forms, 
but its use in cultural appreciation and openness. 
Dema and Moeller (2012) suggested an inquiry-based 
teaching approach in e-learning to stimulate student 
engagement and overcome past issues of stereotyping 
and lack of intercultural awareness. This is supported 
by Baker (2012) by promoting favorable attitude 
formation on intercultural communication and world 
Englishes in online instruction. Walinski (2016) also 
emphasized an online collaborative environment 
through self, peer, and expert evaluation of 
communication proficiency and ICC. While the 
technology provides a great promise for cultural 
integration, teachers are yet to foster proper 
instructional awareness for proper cultural 
integration in online language teaching. Biebricher, 
et. al (2019) investigated an ICLT program for online 
Mandarin instruction in New Zealand where the 
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results showed that teachers struggled with cultural 
stereotypes; target language bias; and lack of 
strategies for intercultural awareness. In the ESL 
setting, Zhang (2017), as well as Yilmaz and Ozcan 
(2016) assessed the ICC awareness of the online ESL 
teachers in China and Turkey through their cultural 
integration and their strategies in ICLT where they 
found out that despite the intercultural awareness, 
the teachers did poorly in giving authentic activities 
that fit their context. By looking at the following 
studies, the researchers discovered that teachers’ 
primary aim was to enhance students' knowledge of 
the target culture rather than ICC skills, and the lack 
of localization in learning English despite the given 
technology. Thus, this study would like to assess how 
the teachers employ the local Caviteño culture in the 
new normal with the ICLT model to gauge how adept 
the teachers are in establishing intercultural 
awareness in online ESL classes. 

In investigating how teachers promote 
intercultural awareness inside their virtual 
classrooms, exploring cultural integration in the 
Philippine setting is important. This is to assess how 
teachers observe cultural sensitivity in their online 
classes if they still even consider it this pandemic. 
Nugent and Catalano (2015) support the importance 
of revising the curriculum by exposing the learners to 
their own culture to make English lessons more 
relevant for them. Teachers in the Philippine setting 
have been resorting to contextualization and 
localization for local cultural integration in the ESL 
classrooms. Torres (2015) defined contextualization 
as adjusting the curriculum to the current learning 
needs, setting, and situation of the learner; whereas 
localization pertains to relating the learning content to 
the local community of the learners. Policarpio (2018) 
affirmed that Filipino ESL students perform better in 
their English subject through localized instructional 
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materials and urged teachers to develop and use 
culturally authentic, and relevant materials. Lubrica, 
et. al (2018) described how Filipino ESL teachers 
usually apply contextualization through lecture 
methods and implied application of local culture as 
the most preferred way of intercultural integration. 
However, Andriotis (2017) noted that despite teachers 
applying localization and contextualization in their 
English lessons, they still need a guide to applying 
cultural integration in a globalized classroom. 
Churchill (2005) cited the relevance of the Caviteño 
history and culture in the field of education and 
research as it plays a pivotal role in the country being 
strategically located as the center of power and 
influence in the greater Luzon. Thus, its cultural 
influence must be greatly considered especially for 
Filipino ESL learners. Local studies on the Caviteño 
cultural integration before the pandemic have proven 
its effectiveness in traditional classrooms. Enriquez 
(2019) conducted an analysis of the 21st century 
Caviteño literary texts in which he asserted that the 
texts were viable and helpful to the local learners due 
to their appeal and local ownership of the Caviteño 
culture. Caro (2019) asserted that Bilingual 
communication improved the reading comprehension 
of the students in the province of Cavite since the local 
Tagalog language is also significant in normalizing 
and localizing the native culture of the learners. Gabe 
(2019) also supported this claim through the creation 
of a localized English-Filipino glossary and vocabulary 
acquisition strategies to improve the vocabulary skills 
of the learners. Thus, Valencia and Medina (2009) are 
proposing the importance of collaborative dialogues 
among teachers to discuss the said issue. By exploring 
how teachers are integrating the Caviteno culture into 
the online learning modality, it will give the 
researchers an idea to promote intercultural 
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awareness through instructional guidelines they can 
apply to the new normal. 

The researchers would like to explore how local 
ESL teachers usually apply the integration of the 
Caviteño culture in their online English classes in 
promoting intercultural awareness. This study 
observed a case study research design to describe the 
actual practices of the chosen Filipino online-distance 
ESL teachers in integrating the local Caviteño culture 
in e-learning. It can be done with a series of classroom 
observations of the teachers’ practices in the new 
normal inside their virtual classrooms. The 
observations were cross-referenced in the IDEA lesson 
exemplars and teacher interviews on how the 
participants integrate the local culture and in what 
way. The results were thematically coded and 
compared to the four parts of the ICLT model: input, 
notice, practice, and output to find out whether the 
teachers’ application of integrating the Cavite culture 
towards intercultural awareness is appropriate and 
well-substantiated. Afterward, a set of instructional 
guidelines that they can use to properly promote 
intercultural awareness in their classes can be 
suggested fitted for the pedagogical context of the 
province. Thus, the researcher aimed to answer the 
following questions: 

1. How do teachers integrate the Caviteño 
culture in the new normal ESL classrooms? 

2. How does it compare to the established 
model of Intercultural Communicative Language 
Teaching (ICLT)? 

3. What instructional guide may be 
proposed to integrate the Caviteño culture in 
promoting intercultural in the virtual ESL 
classrooms? 
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METHODS 
A case study research design was applied to 

describe the teachers’ Caviteño cultural integration in 
online teaching. Creswell (2007) described a case 
study as an in-depth description and analysis of a 
participants’ case in a particular scenario. The 
researchers employed an intrinsic case study to 
describe the teachers’ experiences, struggles, and 
concerns with cultural integration in the virtual setup. 
Gentles, et. al (2015) defined purposeful sampling as 
choosing participants with experiences and 
knowledge in a chosen field of interest. It was applied 
to choose five (5) first-time online English teachers 
from a comprehensive high school in Cavite as 
participants. They handle grades 7 to 10 
heterogeneous mid-section classes once a week. Data 
were collected through class observation, teacher 
interviews, and IDEA lesson exemplars for one class 
per teacher. The Caviteño culture integration was 
assessed using the indicators in ICLT by Tran and 
Seepho (2016) and in ICC by Newton, et. Al (2015) and 
verified by the teacher interviews. The actual 
classroom discussion and interviews were transcribed 
and compared to the formulated IDEA exemplars and 
were analyzed through thematic coding as mentioned 
by Sundler, et. al (2019) to find the repeated patterns 
found in the data. This is to describe the common 
teaching practices employed by the ESL teachers in 
intercultural integration through the Caviteño culture 
based on the established framework of ICLT and ICC. 
Once the comparison is made, the researchers 
formulated instructional guidelines for promoting 
intercultural awareness inside the virtual classroom 
using the local Caviteño culture. 
 
RESULTS 

In exploring the practices of the virtual ESL 
teachers in integrating the Caviteño culture, and its 
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comparison to ICLT, this study described teaching 
practices and strategies the teachers employed in the 
four parts of the Department of Education’s lesson 
exemplar in parallel with the ICLT: Input 
(Introduction), Notice (Development), Practice 
(Engagement), and Output (Assimilation). This also 
coincided with the descriptive analysis of the 
activities, learning materials, and assessments used 
by the teachers to promote intercultural 
communicative awareness in their lessons through 
the Caviteño culture based on the six principles of 
ICLT by Tran and Seepho (2016). It served as the 
foundation for crafting the guidelines for localizing the 
Caviteño culture in the virtual ESL classrooms. 

 
A. Input (Introduction) 
 
Table 1 
The teaching practices of virtual ESL teachers in 
Caviteño cultural integration as seen in the introduction 
part of their lesson or input in ICLT 
 

Cultural 
Scope 

Cultural Content Presented 

International 
National 
Local 
Generic 
 

Pop Culture References 

National 
 

Social Issues 

National 
 

Intercultural Knowledge 

International 
 

Traditional Customs and Practices 

International 
National 
 

Language 
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Cultural 
Scope 

Cultural Content Presented 

National 
Generic  

Personal Interest 

 
 According to Tran and Seepho (2016), Input 
focuses on the introduction of linguistic and 
intercultural knowledge in the lesson through 
authentic oral, written, and visual sources. 
Comparing it to the DepEd’s lesson exemplar, it is 
where the learners’ background knowledge is tapped 
to set the overall student interest and expectations. 
The data gathered was organized based on the 
strategies done by the teachers while categorized into 
ranges of cultural representations: international 
(other global countries), national (within the 
Philippines as a country), local (within the local town 
or community), and generic (examples unrelated to 
culture). In relation to Biebricher, et. al (2019), the 
teachers favored more international, national, local, 
and generic pop culture references, social issues, 
intercultural knowledge, traditional customs and 
practices, and personal interest, while neglecting the 
Caviteño cultural representation itself. This was done 
by making comparisons of the Western culture to the 
local Filipino culture through the content 
presentation of pictures, videos, and class 
discussions. While they were able to engage the 
students in open discussions and examples, little 
Caviteño cultural integration is seen at the provincial 
level at this point. 
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B. Notice (Development) 
 
Table 2 
The analytical and teaching strategies applied in the 
Notice part of the lesson 
 

Cultural 
Scope 

Linguistic and Cultural Analysis 
Employed 

Generic Language Form Analysis 

International Real-Life Content Materials 
Analysis 

National 

Provincial 

Local 

Cultural 
Scope 

Teaching Strategies Used 

International  
Schema Building and Experiential 

Sharing 
Local 

Generic 

International  
Socratic Method of Analysis Generic 

Generic Direct Instruction 

                    
In ICLT, practice refers to when students make 

comparisons between their own culture and the target 
culture of their language lessons such as the language 
and intercultural features. Andriotis (2017) 
postulated that the problem of teachers when it comes 
to cultural integration is the low levels of awareness of 
ICLT due to limited understanding and lack of 
instructional materials. Thus, in language form 
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analysis, teachers tend to fall short in using the 
language variation in the Cavite context, like Tagalized 
and Filipinized grammatical forms as they tend to use 
generic examples. In real-life content materials, the 
discussions were merely limited to the cultural 
knowledge as seen in the international and national 
context, but there is an attempt for students to make 
comparisons and share experiences as seen in the 
Filipino and western cultural representations. In 
relation to Biebricher, et. al (2019), results showed 
that teachers commonly struggle with their 
inhibitions on cultural and language stereotypes. 
Teachers applied the typical Socratic and direct 
instruction method, but the questions may have been 
too complicated that it became a teacher-centered 
discussion on the cultural concepts found in various 
places, none of which are Caviteño related. It left the 
students solely as receptors of knowledge rather than 
seekers of information and skills themselves.  

 
C. Practice (Engagement) 

In this part of the lesson, students are expected 
to practice communicative language skills in an 
authentic cultural setting toward intercultural 
awareness. Thus, the ESL teachers resorted to typical 
practice drills and inquiry-based teaching where no 
cultural integration can be seen as the teachers tend 
to see language instruction as isolated from cultural 
integration. This can be compared to the research of 
Yilmaz and Ozcan (2016) in which students and 
teachers may have had a positive view of the various 
cultures and variations of the English language, but 
still deem western culture of English as a native 
language instead of their own. Despite the limited 
cultural integration in the initial practices and 
content, the teachers are aware of the importance of 
outputs-based application, communicative tasks, and 
performances in relation to Walinski’s (2016) view on 
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online collaborative assessment environment. Based 
on table C, teachers were keen on communicative 
individual tasks for the students through guided steps 
in writing, dialogue readings, and communicative 
practice games to tap the students’ interest on a 
personal, linguistic, and literary level through 
experiential sharing in their locality. 
 
Table 3 
The language activities and communicative tasks as 
seen in Practice 
 
Cultural Scope Language Practice Activities Used 
Generic Practice Drills 

Generic Inquiry-based Teaching 

Cultural Scope Actual Communicative Application 
Tasks 

Local Activities and Outputs 
Local  

Communicative Tasks and 
Performances 

Generic 

 
D. Output (Assimilation) 

Table 4  
The assessments and instructional materials 
incorporated in Output 
 

Cultural 
Scope 

Activities and Assessments 

Generic Asynchronous Objective Formative 
Assessments 

Local Post-Lesson Communicative 
Outputs 
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International Practice Games 
Generic 

International Reflective Writings and Post-lesson 
Essays Generic 

National Content Analysis 
Generic 

Cultural 
Scope 

Instructional Materials 

International Videos and Images 
National 

Provincial 
Local 

    
The output in ICLT concerns the actual 

production of the language skills in activities and 
assessments through the appropriate cultural 
context. The activities and assessments of the 
participants are rooted in objective language usage in 
individual tasks and content analysis instead of 
contextualizing the learning outputs to the Caviteño 
culture. Based on table D, the teachers’ assessments 
focused on evaluating the students’ linguistic and 
communicative knowledge, instead of the 
intercultural application. Practice games are only 
limited to international concepts and an extension of 
the written asynchronous objective assessments. The 
content analysis of the videos presented and the 
pictures shown in the lessons also have the same 
application. This can be compared to the study 
conducted by Nugent and Catalano (2015) where the 
focus of assessments relies on cultural integration in 
the students’ local setting. However, the activities 
showed little localized Caviteño culture integration 
since they focused on the students’ personal insights 
as an individual person, and separate the use of 
language just for communication. The instructional 
materials used are also two-dimensional as they 
served as visual aids and video presentations. 
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Although there is an attempt for Caviteño cultural 
integration throughout the teaching aids, they are 
simply for the purpose of presentation; quite similar 
to what Zhang (2017) described as the common 
problem of virtual ESL teachers when using 
instructional materials in cultural integration in 
language teaching. 

The teachers may have missed the opportunity 
to combine highly communicative tasks and teaching 
strategies with the authentic materials to foster 
contextualization and localization of the Caviteño 
culture in English language teaching. The majority got 
stuck with the concept of simply mentioning the other 
cultures in the activity as cultural integration. Thus, 
the tasks became more behavioristic, instead of 
promoting communication in the localized cultural 
context. 

 
DISCUSSION 

Since there is a huge clamor for the proper 
integration of localizing English and integrating the 
Caviteño culture in the virtual ESL setup, teachers 
must make adjustments to how they treat culture and 
language as a whole. As it is identified that their 
integration is only limited to direct instruction and 
presentation of cultural knowledge and content, along 
with the behavioristic take on language teaching, they 
must adjust their cultural and linguistic 
implementation as well. When it comes to 
instructional adjustments, they must exercise the 
freedom to adapt to their students’ context as it is the 
main premise of intercultural communicative 
language teaching: through proper contextualization 
and localization. As such, the researchers were able to 
craft the proper guidelines for integrating the Caviteño 
culture into the new normal online ESL classrooms. 
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Instructional Guidelines 
A. Input- The target culture should be introduced 

through an authentic cultural application with the 
translanguaging method. 

B. Notice- Language and cultural analysis should be 
compared as a whole. 

C. Practice- The practice tasks should be 
communicative, collaborative, and a reflection of 
the real cultural normal use. 

D. Output- Assessments should not be limited to pen 
and paper exams, but more outputs and 
performance-based. 
1. Activities- It should be inquiry-based and 

highly immersive. 
2. Instructional Materials- It should be real-life 

based and interactive 
3. Assessments- It should promote intercultural 

communicative communication. 
 

CONCLUSIONS 
After conducting this research, it can be 

assumed that the teachers still need to work on how 
to create an authentic Caviteño cultural integration in 
the virtual set-up. It was found out that teachers find 
it hard to integrate the Caviteño culture at the 
beginning of the lesson. The level of intercultural 
integration as seen in their tasks, materials, and 
activities are behavioristic, traditional, and 
individualistic. There is a separatist perspective in 
language and cultural practical learning, and a lack of 
contextualization of the foreign concepts. They still 
need to employ translanguaging in the lesson and 
promote the application of ICC in our own context. 
Despite the shortcomings, the lived experiences of the 
participants will serve as a basis for the strategies that 
can be employed in integrating the Caviteño culture in 
ESL classrooms in promoting intercultural awareness 
in the new normal. It can serve as the basis for the 
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best practices that teachers from other localities when 
it comes to digital learning for localization and 
contextualization. As we are facing the new normal 
with the trend for online learning, it can be adjusted 
in the form of webinars. A training program can also 
be implemented for a more structure and formal way 
of informing the teachers about intercultural 
communicative language teaching (ICLT) through 
localization and contextualization. For learners, 
further research can be conducted that focuses on the 
effects of the practices mentioned by the participants 
through quantitative or qualitative studies. 
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Abstrak 
 

Primaryang tinahak ang heograpiya, 
estruktura, kasaysayan, kalagayan at ang pagbuo ng 
pangkaunlarang pagsisikap tungkol sa Tres Cruces 
Dam. 

Naisakatuparan ang pag-aaral na ito gamit ang 
National Commission for Culture and the Arts (NCCA) 
Form 2A series 2019, semi-structured researcher-made 
interview guide, mapa, ordinansa at iba pa sa tulong 
ng mga kapwa-mananaliksik na pinili sa 
pamamagitan ng purposeful at snowball technique. 
Inilapat din ang metodong turn-digital at born-digital 
sa pangangalap ng apat na porma ng datos gabay ang 
historikal na lapit at kritisismo. 

Sa pamamagitan ng pag-aaral ay nailarawan 
ang heograpikal, estruktural, kasaysayan, 
kasalukuyang estado, hamon at hakbanging tuon sa 
konserbasyon ng Tres Cruces Dam. Naisiwalat din 
ang ilang pagkukulang at kamalian na nagbigay-daan 
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sa pagpapatibay na tanggalin ang Sahing Dam sa 
idineklarang Tanza local cultural property dams at 
maimodipika ang kasalukuyang tourism development 
plan ng bayan. 
 

Ito ang pinakaunang empirikal na pag-aaral 
nito tahak ang inisyal na pagbuo ng ilang bahagi ng 
NCCA Form 2A, lokalisasyon at kontekstwalisasyon 
ng mga aralin sa Araling Panlipunan (AP) 7-10 tugon 
sa misyong cultural at culture-based education. 
 
Mga Susing Salita: Culture-based Education, Tres 
Cruces Dam, Pamanang Bayan ng Tanza 
 
PANIMULA AT KALIGIRAN 

Kinilala ng UNESCO (n.d.;10) sa kanilang 
pandaigdigang kumperensya sa Mexico noong 1982 
na hindi mapaghihiwalay ang kultura sa pag-unlad at 
ang kahalagahan na mapasama ito sa mga pambansa 
at pang-internasyonal na polisiyang pang-kaunlaran. 
Sa Filipinas, kasama sa PDP2017-2022 Strategic 
Framework (Voluntary National Review of the 
Philippines, 2019) ang promosyon ng kultura bilang 
isang temang makatutulong sa pagkamit ng 17SDGs 
at pag-abot sa hirayang Ambisyon Natin 2040 (NEDA, 
n.d.). 

Bilang tugon, inilatag bilang misyon ng 
Department of Education (DepEd) ang pagtataguyod 
ng edukasyong nakabatay sa kultura. Ito ay mas 
pinaigting pa ng panawagang pagsasapook at 
pagsasapamuhay ng mga paksa at aralin (RA10533, 
2013).  
 Ang makulay na kultura at mayamang 
kasaysayan ang itinatampok ng Tanza, Cavite tuwing 
buwan ng Pebrero at Agosto. Sa kabila nito, mayroon 
pang ibang pananda at ari-ariang kultural ang tila 
hindi nabibigyang-pansin. Sa katunayan, ayon sa 
PRECUP (Okt. 23, 2020), wala pang naisusumiteng 
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dokumento, pagpapatibay at deklarasyong isinagawa 
ang lokal na pamahalaan ng Tanza sa mga ari-ariang 
kultural na mayroon ang bayan. Ito ay sa kabila ng 
Joint Memorandum Circular 2018-01 (DILG, 2020) ng 
Department of Interior and Local Government (DILG) 
at National Commission for Culture and the Arts 
(NCCA) kaugnay ng RA10066.  
 Ang mga ganitong puwang ay nakaaapekto sa 
pagtuturong-kultural at edukasyong nakabatay sa 
kultura lalo pa at walang mga nakahandang 
reperensyang mapagkukunan ang mga mag-aaral at 
guro gayundin ang mga mamamayang nais pag-
aralan ito na makatutulong sa pagpapalakas ng 
kamalayan at turismo sa lugar.  

Ito ang nagbunsod sa mga mananaliksik na 
makabuo ng pang-agbarugang kasaysayan tungkol sa 
dam na matatagpuan sa Tres Cruses. Daan ito para 
sa mga tagapagturo, manggagawang kultural, mga 
mag-aaral pati buong pamayanan na makilala ang 
kultura at antropolohiyang hinubog ng kasaysayan at 
heograpiya. Magiging susi din ito sa paglalapat ng 
mga dulog at estratehiya sa pagtuturong nakabatay 
sa kultura at edukasyong kultural ng DepEd.  
 
PAMARAAN 

Ang papel na ito ay may disenyong kuwalitatibo 
at dulog na naratibo. Ang mga opisyal at piling 
mamamayan ng Tres Cruses, mga pinuno ng iba’t 
ibang ahensya ng pamahalaan tulad ng National 
Irrigation Administration (NIA) – Cavite-Batangas 
Irrigation Management Office (CBIMO), Tanza 
Municipal Tourism Office (MTO), Local Government 
Unit (LGU) ng Tanza at Tres Cruses at iba pa ang 
nagsilbing kapwa-mananaliksik. Sila ay pinili batay 
sa bigat ng kanilang kaalaman at tagal ng 
paninirahan sa lugar na mula limang dekada pataas 
gamit ang purposeful at snowball technique. 
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Ang mga pormang observation, interview, 
document at audiovisual (Creswell, 2007) ang nalikom. 
Dulot ng pandemya, inilapat ang turn digital at born 
digital data collection. Naging gabay ang historikal na 
lapit sa pagsuri dagdag pa ang 5 proseso sa 
naratibong saliksik at three-dimensional approach nila 
Clandinin at Connelly (2000) sa libro ni Creswell 
(2007). Apat na tema o elemento ng istorya ang naging 
batayan sa pagsuri at pagkoda ng naratibo, Ginamit 
din ang mga pampublikong dokumento at larawan, 
NCCA Form 2A s. January 2019 at semi-structured 
researcher-made interview guide. 
 
RESULTA AT PAGTALAKAY 
Heograpikal 

Nahahati ang Cavite sa tatlong lunang 
pisyograpikal. Base sa sarbey ng Bureau of Soils and 
Water Management, ang lowland areas ay binubuo ng 
Guadalupe clay at loam na may substratum na solid 
volcanic tuff na mainam sa mga lowland rice at corn 
(PPDO, 2008). Ang tuff ay binanggit ni H.F Labelle ng 
Bureau of Engineering (Bureau of Lands, 1905 (1) ) sa 
kaniyang ulat sa Cavite Irrigation Dams. 
 

Ayon sa Tres Cruses Profile (2021) ang 
pangalan ng Barangay Tres Cruses ay nagmula sa 
tatlong dam na mayroon dito: ang Tres Cruces, 
Balagbag at ang Cugo/Gugo Dam. 

 
Larawan 1. Larawan ng Tres Cruces Dam. 
Koleksiyon ng mga mananaliksik. April 28, 2021. 
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Ang Tres Cruces Dam ay matatagpuan sa 
14.330033°-14°19’48.12” latitude at 120.832153°-
120°49’55.75 longitude (NIA-CBIMO, 2020). 
Nagtatagpo at nag-kukrus sa Dam ang tatlong anyong 
tubig na Sapang Mabaknong, Sapang Mabiling at Ilog 
Timalan (NIA, 2021) (MENRO Tanza). 

Nakita ng mga mananaliksik ang 
magkakaibang baybay ng lugar. Mainam na bigyang-
pansin ang astionimiya nito. 

• CruSes – nagmula sa Germanic na salita na 
may katumbas sa Old English na crūse, kroes 
sa Dutch, Krause sa German at krūs sa Low 
German na nangangahulugang palayok at/o 
isang sisidlan (OED, 2021). Makikita ang 
ganitong baybay sa kasalukuyang pangalan ng 
Barangay. 

• CruZes – mula sa salitang Latin na crux at 
baryasyon ng cruCes ayon sa (OED, 2021). Ang 
ganitong baybay ay ginagamit ng NIA sa lahat 
ng kanilang ulat kabilang na ang river irrigation 
system. 

• CruCes – tumutukoy sa punto o pinakasentro 
ayon sa (OED, 2021) na nagmula sa cruz 
ansata at naging crux noong kalagitnaan ng 
17th CE. Matatagpuan ang ganitong baybay sa 
mga lumang dokumento mula pa sa ulat noong 
1904 ng Philippine Commission. 
Samakatuwid, alinman sa mga baybay na ito, 

tiyak na ang Tres Cruses ay mayroong tatlong sisidlan 
ng mga tubig sa anyo ng dam at tatlong nagkrus o 
nagtagpong mga anyong tubig. 

Piniling gamitin ang ponemang C dahil ito ang 
nakita ng mga mananaliksik sa mga lumang 
dokumento. 
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Estruktural  
Pinuri ni Cavite Governor D.C. Shanks ang 

sistema ng irigasyon sa Cavite (Bureau of Lands, 
1905(1); 224), 

  
“The irrigation development of the 
province of Cavite forms a system 
unique in itself and which 
probably has not its peer in any 
part of the world.” 

 
Ayon sa NIA (1990), gawa ang mga dams ng 

irigasyon sa mga lalawigan ng Bataan, Bulacan, Rizal, 
Laguna at Cavite sa malalaki at mabibigat na bato at 
walang sluice channels. Naging tiyak naman si H.F. 
Labelle sa pahina 222-223 ng Bureau of Lands 
(1905;1), 

 
 “All the dams visited by the 
writer are founded on the “tuff”. 
They have been built with the 
rock available nearby. The dams 
have been built against the walls 
of the canyon, and when the 
surface of the rock was reached, 
buttresses were continued on the 
bed rock until sufficient elevation 
of ground was met.” 
 
“Lime mortars seems to have 
been used exclusively but 
hydraulic lime mortar is seldom 
met. Only in exceptional cases is 
Roman cement mortar seen.” 

 
Inilarawan din nina Del Pan, Ortigas at Fisher 

sa 1904 Bureau of Lands(1904;813) ang Tres Cruces 
Dam na may 26 varas ang taas, humigit-kumulang 
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100 metro ang lapad at may tunnel na nasa 800 metro 
ang haba.  

Nakadagdag pa ang deskripsyon ni H.F. Labelle 
(1905;222) na may batter ito na lubhang matarik na 
humigit-kumulang ¼-1 at pinatitibay ng mabibigat na 
buttresses na may, 

 
 “… courses are laid horizontally 
and with the same thickness of 
bed from bottom to top. This 
thickness of bed never exceeds 2 
feet and is more commonly nearer 
15 inches.” 

 
Ayon naman sa (NIA-CBIMO, 2020), ang Tres 

Cruces Dam/RIS ay may sumusunod na katangian: 
 
Talahanayan 1 
Katangian ng Tres Cruces Dam/RIS 
 

Uri/Tipo Reservoir; Ogee 
Service Area 911.10 has. 

Converted Area 204.05 has. 
Firmed-Up Service Area (FUSA) 443.05 has. 

Operational FUSA 438.95 has. 
Operational FUSA Converted to 

Subdivision 60 has. 

Non-operational FUSA 4.10 has. 
Farmer’s Beneficiaries 172 
Number of Main Canal 1 

Number of Lateral 4 
Number of Sub-lateral 4 

Number of Dam Tributaries 3 
  

Ang mapa na susunod na pahina ay 
makatutulong upang lubusang maunawaan ang 
espasyal, estruktural na ugnayan at ang bahaging 
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ginagampanan ng Tres Cruces Dam at RIS sa iba pang 
dam sa Tanza. 
 
Mapa 1. General layout of Tres Cruzes RIS, Tanza, 
Cavite. Mula sa (NIA-CBIMO, 2020) 

 
 

Tandaan na dapat din na mabigyang-pansin 
ang iregularidad at hindi sinkronisadong talaan ng 
mga dam ng Tanza mula sa tanggapan ng NIA at 
Municipal Environment and Natural Resources Office 
(MENRO) Tanza gayundin ang ikonsidera ang pag-alis 
ng Sahing Dam sa deklarasyon ng Tanza local cultural 
property dahil napag-alaman na hindi ito sakop ng 
bayan ng Tanza. 
 
Historikal 
 Upang maging konsistent sa metodong 
inilahad, ang parteng ito ay ilalahad gabay ang apat 
na elemento dagdag ang porma at sanggunian. 
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Talahanayan 2 
Pa-talaang Paglalahad ng Kasaysayan ng Tres 
Cruces Dam 
 
Time Place, Plot, Scene Porma at 

Sanggunian 
 

16-17 
Siglo 

Ang mga estancia de 
ganados ng 
Maragondon at 
Malabon ay 
ipinagkaloob sa mga 
pangunahing pamilya 
ng Maynila kabilang na 
si Gen. Juan Esguerra. 
Sa kaniyang 
pagkamatay ay hinati 
ang kaniyang 
pagmamay-ari sa tatlo: 
ang San Francisco de 
Malabon, Santa Cruz de 
Malabon at Naic. 
 

Dokumento 
(Bureau of 
Lands, 
1904); 813 
 

Abril 28, 
1699 

Nailipat ang Santa Cruz 
de Malabon sa 
pangalan ni Capt. Juan 
Fabian Esguerra. 
 

Dokumento 
(Bureau of 
Lands, 
1904); 813-
814 
 Pebrero 

18, 
1727 
 

Inilabas ang kautusang 
nagtatakda ng paglipat 
ng pagmamay-ari ng 
Hacienda Santa Cruz 
sa Most Holy Name of 
Jesus of the 
Augustinian Friars 
dulot ng pagkamatay ni 
Capt. Esguerra. 
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Time Place, Plot, Scene Porma at 
Sanggunian 
 

Abril 8, 
1728 

Tinukoy ang 
hangganan ng 
Hacienda sa 
manuskritong inilahad 
ni Don Jose Gallardo. 
 

Enero 9, 
1748 
 

Binili ng mag-asawang 
Don Diego O’Kennedy 
at Dona Maria 
Cayetana Esguerra ang 
Hacienda sa tiyuhing si 
Don Vicente Esguerra 
sa halagang P4,000. 
 

Pebrero 
6, 
1754 
 

Nagdesisyon ang Royal 
Audencia na ibalik sa 
mga Esguerra ang 
Hacienda Santa Cruz. 
 

Marso 
2, 1761 

Ipinagbili ng mag-
asawang O’Kennedy 
ang Hacienda sa Royal 
College ng Sto. Tomas. 
 

Abril 
7, 
1761 

Idineklara ang hudisyal 
na pagmamay-ari ng 
Hacienda Santa Cruz 
de Malabon sa Royal 
College of Santo 
Tomas. 
 

Agosto 8, 
1866 

Inaprubahan ng 
Spanish Cortes ang Ley 
de Aguas kabilang na 

Dokumento 
(NIA, 1990); 
15 
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Time Place, Plot, Scene Porma at 
Sanggunian 
 

ang pagmintina ng 
irigasyon sa Pilipinas. 
 

1886 “Itinayong-muli” ang 
Tres Cruces Dam. 

Dokumento 
(Sembrano, 
2017) 

1902 Ipinagbili ang mga friar 
lands alinsunod sa 
kautusan ni Pope Leo 
XIII. 
 

Dokumento 
(NIA, 1990); 
17 

Disyembre 
22, 
1903 

Nagbigay-opinyon sina 
Del Pan, Ortigas at 
Fisher na huwag 
kilalanin ng 
pamahalaan ang 
kasulatan ng mga 
paring Dominikano at 
pagbenta nito sa 
Hacienda kay Ginoong 
Andrews ng Philippine 
Sugar Estates 
Development Company 
(Limited) mula pa 
noong Agosto 8, 1898. 
 

Dokumento 
(Bureau of 
Lands, 
1904); 814 

1905 May “malungkot na 
estado ng 
pagpapabaya” ang mga 
dam sa San Francisco 
(General Trias) at 
Santa Cruz (Tanza) 
kabilang na ang Tres 
Cruces Dam. 
Nakaapekto rito ang 

Dokumento 
(Bureau of 
Lands, 1905 
(1) ); 223-
225 
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Time Place, Plot, Scene Porma at 
Sanggunian 
 

pag-abandona dulot ng 
malawakang gawain ng 
mga rebelde sa parteng 
ito. Ipinanukala ni D.C. 
Shanks ang 
restorasyon sa mga ito. 
 
Sinegundahan ang 
unang bahagi ng ulat 
tungkol sa mga rebelde 
kung saan binanggit 
ang nangyaring 
labanan sa Tres Cruses 
na ikinamatay ni 
Cosme Caro, ang 
pinuno ng mga tulisan 
sa Imus. 
 

Dokumento 
(Bureau of 
Lands, 1905 
(3)); 132-133 

Hunyo 
17, 
1908 

Ipinasa ng Camara ang 
Legislature Act 1854 na 
nagtatakda ng paglikha 
ng Irrigation Division sa 
ilalim ng Bureau of 
Public Works. 
  

Dokumento 
(NIA, 1990); 
16-17 
 

Pebrero 
6, 
1912 

Naisabatas ang 
Irrigation Act 2152.  

Agosto 
1914 

Binawi ang pondo na 
inilaan sa irigasyon 
dulot ng pagsiklab ng 
World War I. 
 

1915 “Ikinumpuni” ang Tres 
Cruces Dam. 

Dokumento 
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Time Place, Plot, Scene Porma at 
Sanggunian 
 

 (Sembrano, 
2017); 15 

Marso 
8, 
1922 

Mas pinalaki ng Act No. 
3011 at 3013 ang 
pondong alokasyon 
para sa irigasyon. 
 

Dokumento 
(NIA, 1990); 
19 

1927 Tinukoy sa ulat na 
1,500 ang tinatayang 
gastusin ng reparasyon 
sa Tres Cruces para sa 
susunod na taon. Sa 
katunayan, sa buong 
Hacienda, 1,570 cubic 
meters ang nakuhang 
putik, lupa at graba 
dulot ng paghuhukay 
at paglilinis sa mga 
dam at irigasyon. 
 

Dokumento 
(Vargas, 
1928); 121-
123, 132 

1928 Nakumpleto ang 
gawain sa Tres Cruses 
na may kabuuang 
gastos na P5,051.68 
mula sa tayang orihinal 
na P1,500.00. 
 

Dokumento 
(Dans, 
1929); 131 

Disyembre 
1932 

Tinukoy na 3 irrigation 
system na may 
kabuuang 3,500 
hektarya ang ipinatayo 
sa Santa Cruz de 
Malabon. 
 

Dokumento 
(NIA, 1990); 
13, 21 
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Time Place, Plot, Scene Porma at 
Sanggunian 
 

Disyembre 
5, 
1932 

Naging Division of 
Hydraulics ang Division 
of Irrigation matapos 
ang pagsasabatas ng 
Act No. 4007. 
 

1935 Sa badyet nitong 
P2,000 ay natapos ang 
konstruksyon ng 2.500 
Tres-Cruses road at 
2.500 ang nai-
“subgraded at ditched”. 
May remark sa ulat na 
“Metalling completed. 1 
½ km. culverts 
completed”. 
 

Dokumento 
(Ramos, 
Simeon, 
1936); 54 

Oktubre 
26, 
1936 

Pinangasiwaan ng 
direktor ng Public 
Works ang irrigation 
systems dulot ng CA 
87. 
 

Dokumento 
(NIA, 1990); 
21 

Hunyo 
22, 
1963 

Nalikha ang NIA sa 
bisa ng RA3601 sa 
ilalim ng Office of the 
President (OP) na 
naamyendahan noong 
Setyembre 11, 1974 
(PD552) at PD1702 
(Hulyo 17, 1980). 
 

Dokumento 
(NIA-CBIMO, 
2020) 

Setyembre 
23, 
1972 

Napasailalim ang NIA 
sa Department of Public 
Works, Transportation 
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Time Place, Plot, Scene Porma at 
Sanggunian 
 

and Communication 
dulot ng PD1 kabilang 
na ang integrasyon ng 
lahat ng gawaing pang-
irigasyon. 
 

Hulyo 
25, 
1987 

Napasailalim ang NIA 
sa DPWH at DA sa 
pamamagitan ng 1987 
Administrative Code. 
 

Setyembre 
14, 
1992 

Inilipat ang NIA sa OP 
(EO 2)2.  

Oktubre 
14, 
1992 

Ibinalik ang NIA sa DA 
(AO17). 

1992 Pinamunuan ang NIA-
CBIMO ni Baltazar 
Usis hanggang taong 
1995. 
 

2008 Pinamunuan ang NIA-
CBIMO ng noo’y OIC 
Hilario Cedeno at 
naging Division 
Manager ng 2010 
hanggang 2012. 
 

Enero 
3, 
2013 

Pinamunuan ang NIA-
CBIMO ni Nicasio C. 
Pagdanganan Jr. 
hanggang Mayo 2020. 
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Time Place, Plot, Scene Porma at 
Sanggunian 
 

Agosto 
19, 
2013 

Nasira ang ilang bahagi 
ng Dam dulot ng 
walang tigil na pag-
ulan dahil sa Habagat. 
Nasira ang 3 metrong 
bahagi nito kung saan 
naanod ang ilang 
bahay na nasa ibaba at 
dalawa ang namatay 
kabilang na si Domy 
Gamban at Johnny 
Gonzales. 
 

Audiovisual 
(Agila 1062 
Cavite 
District - 
Search and 
Research, 
2013) 
(Gov. Jonvic 
Remulla - 
GMA News 
TV, 2013) 

2014 Iniayos ang Tres 
Cruces Dam. 
 

Dokumento, 
Larawan, 
Interbyu at 
Obserbasyon 
(NIA-CBIMO, 
2020) 

Mayo 5, 
2014 

Muling inilipat ang NIA 
sa OPPAFSAM. 
 

Pebrero 
2, 
2018 

Nilagdaan ang Free 
Irrigation Service Act 
(RA10969). 

2020 Naipatayo ang 
telemetry at GPS 
platform ng DPWH. 
 

Hunyo 
12, 
2021 

Pinamunuan ang NIA-
CBIMO ni Jaime C. de 
Jesus hanggang sa 
kasalukuyan. 

- Narito ang ilan pa sa 
mga namuno sa NIA-
CBIMO. Walang taon 
na nakalagay dahil sa 
walang pintungang 
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Time Place, Plot, Scene Porma at 
Sanggunian 
 

nakuha mula sa 
opisina. Hindi rin ito 
ang pagkakasunod-
sunod at ang ilang 
natukoy na entri ay 
nasa itaas na. 
 
1. Teofilo de Jesus 
2. Alberto dela Cruz 
3. Efren Roqueza 
4. Romeo Anonuevo 
5. Carlito Resureccion 
 

Paunawa: Dahil sa kakulangan ng mga dokumento ay hindi naging 
masusi at masaklaw ang pagsalaysay. Maging ang NIA-CBIMO ay walang 
opisyal na talaan ng mga naging division managers kung kaya hindi 
naging kronolohikal ang paglalahad ng mga namuno rito. 
 
Larawan 2. Thompson, E. 1900/1930. Masonry dam 
constructed by the friars at Rosario, Cavite, called 
“Tres Cruces”, for the purpose of irrigating their large 
estates.  Collection ID-BBN5899. Record ID-1178. 
Special Collections Library (University of Michigan 
Digital Collection, 2020) 

 
 

Larawan 3 
Nasirang parte ng Tres Cruces Dam. Koleksiyon ng 
(Agila 1062 Cavite District - Search and Research, 

2013) 
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Kasalukuyang Estado 
Kondisyon at Integridad 

Tatlong kinatawan ng magkakaibang opisina 
ang kinapanayam upang makita ang magkakaibang 
lente. Ito ay ang NIA, LGU Tres Cruses, MTO/LGU 
Tanza. Ang mga ordinansa naman ay nakuha sa 
tulong ng opisina ng Sangguniang Bayan ng Tanza.  

Lahat ay naniniwalang nasa excellent condition 
ang dam dahil hanggang sa kasalukuyan ay 
nakapagsusuplay pa rin ito ng irigadong tubig at 
nagsabi ring nasa original site ang estruktura ngunit 
altered dahil sa mga pagbabagong naganap sa 
arkitektura sa paglipas ng panahon (De Jesus, 2021) 
(Pareja, 2021) 
 
Mga Panganib 

Nabanggit sa panayam at batay sa obserbasyon 
na ang mga problemang kinahaharap ng Tres Cruces 
ay ang: 

• Hindi wastong pagtapon ng basura sa paligid 
nito na nagreresulta ng maruming tubig. 

• Bumababaw na lebel ng tubig dulot ng pagbaba 
ng banlik mula sa matataas na lugar at ng 
climate change. 

• Pagnanakaw sa ilang parte. 
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• Bumababang FUSA dahil sa kombersyon ng 
lupa. 

• Pagdami at pagkapal ng water lilies. 
• Bandalismo. 

 
Mga Hakbanging Pang-konserbasyon     
 Mayroong magkakaibang conservation 
measures ang MTO, NIA at LGU. Isinusulong ng 
Pamahalaang Lokal ng Tanza ang preserbasyon ng 
Prinsang Cruces. Sa katunayan ay mayroong mga 
ordinansa na direktang tumutugon sa mga isyung 
kinahaharap ng Prinsa. Ilan lamang sa mga ito ay ang: 
Municipal Ordinance (MO) No.19-93, MO No.18-94, MO 
No.83-2017 at MO No.143-2020 (Tanza, 1994); (Hon. 
Maricel D. Morales, 2017); (Jr., 1993); (Perdito, 2020). 
Ang NIA naman ay nagkakaroon ng rehabilitasyon at 
serye ng checking, repair at improvement. Malaki ang 
naitutulong ng mga gatekeepers sa pag-monitor ng 
dam sa kabuuan. Wala mang regular na paglilinis na 
ginagawa sa lugar, nakatutulong naman ang mga 
sundalo ng Camp Riego de Dios sa paglilinis ng mga 
water lilies sa lugar. 
 
Pangkaunlarang Pagsisikap 

Tatlo ang natukoy na pangkauswagang 
pagsisikap kaugnay ng pag-aaral. Una ay ang 
lokalisasyon at kontekstwalisasyon ng mga aralin sa 
AP. Walo sa AP7, sampu sa AP8, labindalawa sa AP9 
at lima sa AP10 ang nakitang maaaring lapatan ng 
resulta ng pag-aaral. Sa pagtukoy ay sinangguni ang 
Most Essential Learning Competencies mula sa DepED 
(2020). Ikalawa ay ang pagkakabuo ng ilang bahagi ng 
NCCA Form 2A s. 2019 kagaya ng Part I.C, D, F II.A-
B, IV, V.A-D. at ang planong paglikha ng 
dokumentasyong kultural. 
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KONKLUSYON 
Heograpikal. Ang heograpiya ng Tres Cruses 

ang nagdikta sa toponima ng lugar. Sa kabila ng 
iregularidad ng mga datos at pagiiba-iba ng baybay, 
malinaw ang mahalagang gampanin ng heograpiya sa 
pagtatayo at kapakinabangan ng Tres Cruces Dam sa 
mga magsasaka at mamamayang umaasa rito. 

Estruktural. Ang mga mabibigat at malalaking 
batong ginamit gayundin ang sopistikadong 
pagkakagawa ng Tres Cruces Dam ang dahilan kung 
bakit patuloy itong nakapagsusuplay ng irigadong 
tubig sa mga FBs sa takdang FUSA gayundin sa 
tatlong dam tributaries.  

Historikal. Mayroong kasaysayan ng pag-
aangkin at pagpapabaya (estruktural at 
dokumentasyon) ang Tres Cruces Dam. 
Gayunpaman, kahit pa hindi absolut ang naging 
pagtukoy sa edad o taon ng pagkakatayo ng Tres 
Cruces Dam ay maibibilang at kuwalipikado na ito 
upang kilalanin sa Grade III level gabay ang 
pamantayang inilahad ng (RA10066, 2010), (NCCA, 
2012) (Official Gazette, 2013). Ito ay dahil sa kung 
pagbabatayan ang ulat noong 1904 ay nasa 117 taon 
na at higit pa ang estruktura. 

Kondisyon at Integridad. Sa kasalukuyan, 
mayroon itong excellent condition ngunit altered 
integrity dahil sa mga nangyaring pagkumpuni sa mga 
lumipas na panahon. 

Mga Panganib. Nakararanas ng iba’t ibang 
hamon ang Tres Cruces Dam mula sa gawa ng tao at 
kilos ng kalikasan. 

Mga Hakbanging Pang-konserbasyon. 
Magkakaiba ang isinasagawang conservation 
measures ng NIA, MTO at LGU sa Tres Cruces Dam. 

Pangkaunlarang Pagsisikap. Tatlong inisyatibo 
ang maaaring lapatan ng resulta ng pag-aaral na ito: 
lokalisasyon at kontekstwalisasyon ng mga aralin sa 
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AP7-10, pagbuo ng ilang bahagi ng NCCA Form 2A 
2019 at paglikha ng cultural documentation. 
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